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ABSTRACT
Research examining the acculturation and linguistic processes of Syrian refugees
resettling in the United States from 2011 – 2018 is limited. In order to learn about the
acculturative and linguistic experiences of this unique group of refugees, the current
study sought to collect data related to these two experiences within the resettled Syrian
refugee population living in the U.S.A. since the start of the Syrian civil war in 2011.
Acquiring the language of a host country is necessary but language-learning
experiences vary depending on a number of factors. This research attempted to elucidate
the challenges of Syrian refugees in their acculturation and language experiences in the
United States, which have not been well researched at the time of the study.
This present study relied on a mixed method that includes results from an
acculturative survey questionnaire and qualitative interviews to gain awareness of Syrian
refugees experience in the United States. Findings provided data related to participants’
self-assessment of acculturation and insight into the struggles of this group of refugees.
Other findings highlighted positive experiences as well as needs of Syrian refugees in the
Southeastern region of the United States.
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CHAPTER I - INTRODUCTION
Present day conflicts and wars around the world are not only resulting in
increased military spending but are also causing a significant increase in the number of
displaced persons, including refugees and asylum-seekers (Nelson & Appleby, 2015).
According to the United Nations High Commission for Refugees (UNHCR) there are
over 68.5 million forcibly displaced people worldwide who end up in refugee camps or
find countries that are willing to take them in (UNHCR, 2018).
Approximately twelve million Syrian nationals have been displaced due to
violence and turmoil since the civil war began in Syria in 2011 (UNHCR, 2018). More
than half of those displaced live in nearby countries with a majority living in nearby
countries in the region including Turkey, Jordan, Lebanon, and Egypt (Amnesty
International, 2016; The World Vision, 2017). Syrians continue to escape the armed
conflict in their country and seek refuge in many places around the world. The United
States has been accepting Syrian refugees since the Syrian civil war began. For instance,
in 2015, the U.S. accepted nearly 2,000 Syrian refugees (Office of Refugee Resettlement,
2016). The United States, however, resettled nearly 13,000 Syrian refugees by the end of
2016 (U.S. Department of State, 2016; Zong & Batalova, 2015). Syrian refugees were
among the top ten groups of refugees resettling in the U.S. in 2016 but it is estimated that
a total of 21,000 Syrian refugees were resettled between October 1, 2011 and December
31, 2017 (Migration Policy Institute, 2017; Pew Research, 2018; UNHCR, 2018).
Since the beginning of refugee programs, the U.S. has admitted more refugees
from all over the world than any other country (Pew Research Center, 2018; U.S. State
Department, 2018). It is not clear, however, how the 2017 changes in the political climate
1

in the United States would affect new resettlement of refugees as, at the time of the study,
reports indicated a scale back on the number of refugees who are allowed to resettle in
the country (CNN, 2018; New York Times, 2018). To further illustrate the changes,,
CNN and the USA Today as well as other news outlets have reported that the numbers of
refugees dropped to record lows in 2017 (CNN.com, September 2017; USA Today,
January 2018).
The aim of this research was to investigate Syrian refugees’ self-evaluation of
their own acculturation after resettlement into the United States as well as examine their
English language learning experiences, challenges, and views of their resettlement
process. This self-evaluation of acculturation was facilitated through the use of the
Acculturation Rating Scale for Arab Americans II (ARSAA-II) survey (see Jadalla &
Lee, 2012) and open-ended interviews with adult participants who are Syrian refugees,
volunteers, and government employees who serve them upon arrival and after
resettlement.
Problem Statement
Research highlights the struggles and challenges refugees experience prior to,
during, and after the resettlement process. Refugees often experience educational
challenges caused by limited or interrupted schooling due to war or unrest in their home
countries (Roxas, 2011; Windle & Miller, 2012). Moreover, refugees are resettled in
communities that have not always accepted refugees graciously further compounding the
concern for limited services and difficulty finding teachers qualified to work with this
unique population of learners and their families (Perry, 2013).
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Likewise, most refugees have little or no connection to people in their
communities contributing to experiences of isolation during the resettlement process
(Due, Riggs, & Mandara, 2015). Some refugees experience discrimination in their host
countries (Vedder, Horenczyk, Liebkind, & Nickmans, 2006) which often increases over
time due to the public’s negative attitudes toward immigrants (Reed, 2015). These
experiences may be further complicated by a recent report by the U.S. Homeland
Security Committee (2015) that identifies concerns of terrorists injecting themselves into
refugee camps.
Issues of resettlement and acculturation in a new country, including stresses of
relocating and adapting to a new life (Belizaire & Fuertes, 2011; Hovey, 2000; Sirin,
Ryce, Gupta, & Rogers-Sirin, 2013), contribute to psychological distress for many
refugees (Nigar, Khawaja, & Milner, 2012). Refugees also experience challenges related
to their children’s education and the lack of intercultural competence in many schools
which is compounded by limited resources available to those who work with the families
of refugee children (Hurley, Medici, Stewart & Cohen, 2011).
Due to displacement circumstances, many refugees have difficulty developing
proficiency in the English language (Decapua, Smathers, & Tang, 2009). Some studies
have indicated that about one in four refugees accepted in the U.S. who are over the age
of 25 do not have a high school diploma which is often the result of sudden or unplanned
relocations resulting in interrupted schooling (Dryden-Peterson, 2016; Roxas, 2011). Low
literacy skills often hinder progress in becoming self-sufficient, hamper prospects for
employment, and impede academic ambitions (Perry, 2013).
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Research supports the notion that groups become integrated into new
environments in a variety of ways (Phillimore, 2010). Syrian refugees, however, continue
to resettle into the United States, as well as other areas of the world, but few studies
examine their resettlement concerns, language learning experiences, and their adjustment
and integration abilities through acculturation.
The Purpose of the Study
Various studies have focused on mental and health issues of Syrian refugees due
to trauma but little was known at the time the study was conducted about their language
learning experiences and their acculturation or adaptation within their resettlement
communities in the U.S. as their host country (Anagnostopolous, Giannakopoulos, &
Christodoulou, 2016; Green, 2017; Karaman & Ricard, 2016; Nadim, 2015; Smeekkes,
Verkuyten, Celebi, & Acarturk, 2017). Moreover, little is known about the expectations
of Syrian refugees when they first arrive in their resettlement countries and whether these
expectations match their actual experiences of language learning and overall cultural
adjustment. This is a gap in the literature that this study attempted to fill through ArendsToth qualitative interviews with Syrian refugees.
The purpose of the study, therefore, was to examine Syrian refugees’ educational
experiences with English language learning and survey their self-assessment of their
acculturation after resettlement in the United States. Further, the study aimed to contrast
differences between Syrian refugees’ perception of resettlement and their actual
experiences in their new host country. The research aimed to focus on language learning
experiences and acculturation of Syrian refugees in the United States and to increase
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awareness of struggles and concerns while examining whether these struggles are related
to availability of educational and other services.
There are anecdotal reports in newspapers and magazines that highlight some
Syrian refugee families’ experiences in some areas of the United States, however, to date,
there is limited empirical research that examines Syrian refugees’ adaptation through
acculturation and English language learning experiences. The relationship between
Syrian refugees’ transformational learning in connection to their experiences with
acculturation and language learning in the United States and how these experiences
compare to their expectations when they first arrive at their host country had not been
examined. Specifically, at the time of this study, no empirical research has focused on the
experiences of Syrian refugees as a group in the United States.
The outcomes of this study could also be beneficial to agencies and groups that
provide services to refugees including government offices and private organizations with
volunteers who assist refugees in finding housing and employment. Further, this study
has the potential to benefit those who provide English to speakers of other language in
adult education programs as additional services may be needed to accommodate this
population of language learners.
The findings in this study may also have implications for teacher education
programs particularly in areas of the U.S. where teachers are required to receive formal
training to work with English language learners (ELLs) in K–12 settings. Preparing
teachers to work effectively with culturally and linguistically diverse students requires
awareness of the effects of interrupted schooling in addition to knowledge related to
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cross-cultural communication with various groups. This study offers insight into Syrian
refugees’ unique experiences and needs, which benefit educators of all levels.
Research Questions
Quantitative Research Questions
RQ1: Is there a difference among Syrian refugees’ acculturation based on length of time
at their host country?
RQ2: Is there a difference among Syrian refugees’ acculturation based on their level of
education?
RQ3: Is there a difference among Syrian refugees’ acculturation based on their age?
Qualitative Research Questions
RQ4: What are Syrian refugees’ experiences with language learning in their host
country?
RQ5: What are Syrian refugees’ perceptions of their own acculturation in their host
country?
Summary of Methodology
The research design used for the study was a mixed methods exploratory type
intended to provide insight into the acculturation and English language learning
experiences of Syrian refugees after their resettlement in the United States. This
qualitative and quantitative approach relied on semi-structured interviews with Syrian
refugees and answers to 30 items on the Acculturation Rating Scale for Arab AmericansII (ARSAA-II) which is a validated bi-dimensional questionnaire that is written in both
English and Arabic (See Appendix A). Other data came from informal interviews with
employees and volunteers at government and private agencies who work with Syrian
6

refugees in the United States. The interviews provided valuable insight into the
experiences of Syrian refugees in the United States that could not be easily measured
with conventional surveys (Creswell, 2013).
Theoretical Framework
This study was guided by aspects of three theories that intersect to provide the
framework for the understanding and analysis of the research questions. These theories
are: Transformative Learning Theory, Second Language Acquisition (particularly the
input hypothesis), and Acculturation Theory. Combined, these theories provide the
structure for examining issues related to the adjustment of Syrian refugees and their
experiences learning a second language, their self-assessment of their acculturation, and
integration into life in the United States as their host country. The following section is an
overview of the three theories, however, in-depth descriptions are provided in the
literature review chapter.
Transformative Learning Theory
Transformative learning theory emerged nearly 40 years ago. Influenced by Paolo
Freire, Jack Mezirow introduced the Transformative Learning Theory in 1978; however,
the theory has been modified in some of Mezirow’s ensuing work. The theory,
nonetheless, provides a valuable conceptual framework for how adults learn (Dirkx,
1998). The relevance of this theory is grounded in the belief that life experiences shape
and influence people’s perception and cognition as well as their feelings (Cranton &
Taylor, 2012; Mezirow, 1997). Most importantly, the transformative learning theory
indicates that the manner in which adults interpret and describe what happens to them
governs their behaviors and their level of contentment, as well as their emotional well7

being, and hopes (Cranton & Taylor, 2012; Merriam, Caffarella, & Baumgartner, 2007;
Mezirow, 1991).
Second Language Acquisition Theories
Second Language Acquisition (SLA) theories stress that the acquisition of
language requires comprehensible input and output that allows for meaningful interaction
with the new language, which improves the learners’ acquisition and fluency in their new
language (Krashen, 1982; 2008). Krashen described a distinction between acquiring and
learning a language in that learning involves a conscious effort to study a new language
while acquiring a language is a subconscious effort that leads to the internalization of the
language through repeated exposure to the new language in meaningful social settings.
This, Krashen indicated, is a natural and more effective approach to learning. Although
the theory has its critics (see Gregg, 1986 & McLaughlin, 1987), it is recognized for its
great influence on SLA research since the 1980s.
Acculturation Theory
Most notably, the study will be grounded in the acculturation framework, which is
a multi-dimensional model of ethnic identity and cultural change. One of the earliest
definitions of acculturation was made by Redfield, Linton, and Herskovits (1936) who
explained that it is the cultural change and the process individuals experience when they
come into direct extended contact with another culture that differs from their own culture
and results in “changes in the original cultural patterns of either or both groups” (p. 149).
Similarly, others have defined acculturation as the changes adopted by groups or
individuals when they work within two cultures (Berry, 1980; Phillimore, 2010).
Acculturated groups are better able to function in various ethnic settings because they
8

develop the knowledge and skills that allow them to function successfully in two or more
cultural contexts (Ovando & Combs, 2012).
Definition of Terms
Although refugees, asylees, and immigrants are groups of people that relocate to
another country or another area, they differ in the reasons for their relocation. It is
necessary, therefore, to draw a distinction between these groups.
Asylees
Asylum-seekers (asylees) are foreign nationals who are in the United States, have
been in the United States for less than a year, or who are at a port of entry. These
individuals can seek asylum by filing form I-589 ‘Application for Asylum and for
Withholding of Removal’ and by meeting certain criteria including no history of criminal
behavior, not a national security threat, and no prior engagement in the persecution of
others (Mossaad & Baugh, 2018). Similarly, the United Nations Refugee Agency
(UNHCR) identifies asylees as individuals who seek international protection and whose
status as refugees has not been determined (2018).
Immigrants
Immigrants are individuals who are granted the privilege of living permanently in
the Unites States after a background check. An eligible applicant receives an immigration
visa and may work, own property, and receive education, join the armed forces, and
apply for citizenship if they meet eligibility requirements (Baugh, 2017).
Internally Displaced Persons (IDPs)
The UNHCR defines internally displaced persons as “persons or groups of
persons who have been forced or obliged to flee or to leave their homes or places of
9

habitual residence, in particular as a result of, or in order to avoid the effects of armed
conflict, situations of generalized violence, violations of human rights, or natural or manmade disasters, and who have not crossed an international border” (UNHCR, 2018, para
1).
Refugees
Refugees are individuals who escape intolerable persecution or conflicts in their
home countries causing them to flee into other countries crossing national boarders in
search of safety (UNHCR, 2016). Likewise, Lister (2013) defines refugees as individuals
who left their home countries for fear of persecution based on their political views,
ethnicity, religion, nationality, or for other reasons related to belonging to a social group.
More specifically, the UNHCR defines refugees as individuals who flee persecution or an
armed conflict and are protected under international law prohibiting their expulsion or
forcibly returning them to threatening situations (UNHCR, 2018).
It is often dangerous for refugees to return to their home countries, yet, to be
eligible for refugee status in the United States, they must first meet the definition of a
refugee which is a person who is outside of the United States who is unwilling or unable
to return to his or her home country for fear of persecution due to political views,
religion, or any of the other reasons mentioned above (Mossaad & Baugh, 2018).
Justification
As mentioned previously, at the time of the study, little existing research has
examined the relationship between refugees’ experiences and how they compare to their
expectations prior to and when they first arrive at their host country. Specifically, no
empirical research has examined such experiences of Syrian refugees as a group. An
10

investigation of the nature of their experiences and whether or not there is a disparity was
needed. Syrian refugees have been increasingly accepted into the United States, as well
as other areas of the world, with very few studies available that examine their language
learning and experiences of integration through acculturation.
The current study focused on Syrian refugees as a group and could provide insight
into this group’s experiences during the resettlement process and whether or not their
expectations match their experiences in their host countries. This information has the
potential to affect various groups including Syrian refugees themselves and possibly
other groups such as Iraqi refugees.
The outcomes of the study could also benefit agencies and groups that provide
services to refugees including government offices and private organizations with
volunteers who assist refugees in finding housing and employment. Further, the study has
the potential to benefit those who provide teaching of English to speakers of other
languages in adult education programs as additional services may be needed to
accommodate this population of language learners.
As mentioned earlier, the findings of the study may have implications for teacher
education programs particularly in areas of the U.S. where teachers are required to
receive formal training to work with English language learners (ELLs) in K–12 settings.
Preparing teachers to work effectively with culturally and linguistically diverse students
requires awareness of the effects of interrupted schooling in addition to knowledge
related to cross-cultural communication with various groups.
Finally, “it is in the best interest of governments to understand how members of
diverse cultural groups are adjusting to the cross-cultural encounter” (Lechuga, 2008, p.
11

324) and this study could shed light on long term services needed for refugees in general.
The study has the potential to affect policy making as it could provide important
information related to needs, struggles, and challenges that require changes or
modifications to existing policies and programs for Syrian refugees as well as other
groups who resettle in the U.S.
Conclusion
Although the exact numbers of Syrian refugees resettling in the United States
fluctuates from year to year, their acculturation, linguistic needs, and experiences in their
new resettlement country remain unknown. Refugees’ acculturation and ability or
inability to learn English as an additional language has implications for adult education.
This study aimed to fill this gap through a mixed methods study that utilized the
Acculturation Rating Scale for Arab Americans-II (ARSAA-II) and semi-structured
interviews that were designed to shed light on the linguistic experiences of participants.
The combination of qualitative and quantitative methods is ideal and was expected to
yield data that offers important insight into the experiences of Syrian refugees in the U.S.
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CHAPTER II – LITERATURE REVIEW
Overview
Hirano (2014) defines refugees as those who are outside of their homelands and
who are unable to return due to fear of persecution for political, racial, or religious
reasons. Studies and current reports illustrate that the numbers of refugees escaping
persecution and conflicts around the world are at an all-time high (Dryden-Peterson,
2016; UNHCR, 2016). Major countries of origin of refugees in the world include Syria,
Afghanistan, Somalia, and Sudan with a population of nearly five million refugees from
The Syrian Arab Republic reported at the end of 2015 (UNHCR, 2016). Moreover, an
estimated 250,000 Syrians have lost their lives since the beginning of the armed conflict
in Syria in 2011 (BBC, 2016) and many more are still fleeing the ferocity of that conflict
(UNHCR, 2016).
The situation in Syria is considered one of the worst humanitarian crises in recent
history with men, women, and children escaping the inhumane and dangerous conditions
in that country (Amnesty International, 2015). In 2014, UNICEF released a report
including comments made by the U.N. High Commissioner for Refugees in which he
highlighted the damaging effects of the on-going war in Syria and the continuous
increase in Syrian refugees due to the extreme conditions people are facing (UNICEF,
2014). The following summary of the literature provides the background drop for
refugees and their experiences.
Studies suggest that refugees experience adversities before and through their
resettlement process. Many refugees escape violent conditions in their home countries
and experience trauma in the process (Gordon, 2011; Khawaja & Milner, 2012).
13

Baynham (2006) and Naidoo (2009) also highlighted the many challenges and hardships
refugees face during the early stages of the resettlement process, which include
difficulties meeting their basic needs, finding employment, and learning a new language.
Hos (2016) adds that along with stresses related to learning a new language, refugees
struggle with adjusting to a new culture in a foreign country.
According to Dryden-Peterson (2016), refugees stay in refugee camps in
neighboring countries while they await their permanent resettlement into host countries.
Programs offered in these camps may prepare refugees to successfully integrate into their
host countries; however, these experiences, Dryden-Peterson explained, vary greatly as
some countries provide more services to refugees than others resulting in uneven access
to education and other services. Dryden-Peterson added that most studies focus on preand post-resettlement for refugees with little focus on their transitional stage between
leaving their home countries and arriving at their host countries. This, Dryden-Peterson
argues, is a stage that is considered critical and contributes a great deal to the refugees
overall experience during resettlement.
Refugees face added challenges that stem from limited or interrupted education
due to war or unrest in their home countries (Roxas, 2011; Windle & Miller, 2012).
About one in four refugees arriving in the U.S. over the age of 25 do not have a high
school diploma (Dryden-Peterson, 2016), which is often the result of sudden or
unplanned relocation (Roxas, 2011). Low literacy skills in the native language and
limited proficiency in the language of the host country often hinder the refugees’ progress
in becoming self-sufficient, which is linked to opportunities for employment.
Subsequently, academic ambitions may be affected (Perry, 2013).
14

Refugees and the General Population
Additional challenges are social in nature and affect the whole family. Refugee
students, for example, experience injustices in and outside of the schools in their new
countries, which results in educational inequities (Keddie, 2012). Keddie further
identified concerns related to the exclusions of refugee students from social activities and
highlights the need to ensure that they have adequate representation in order to prevent,
or reduce, cultural or economic injustice that can occur when groups are
underrepresented in a community.
Vedder, Horenczyk, Liebkind, and Nickmans (2006) discussed struggles that
some refugees face in their host countries that include discrimination. Most refugees have
little or no connection to people in their communities, which contribute to their feeling of
isolation during the resettlement process (Due, Riggs, & Mandara, 2015). Adding to the
complexity of these issues is the American public’s negative attitudes toward immigrants
in recent years (Reed, 2015).
Furthermore, in 2015, a report by the U.S. Homeland Security Committee
identified issues related to Syrian refugees highlighting concerns of terrorism. Moreover,
the governors of about 31 states announced that Syrian refugees are not welcomed in
their states (The Huffington Post, 2016). Similarly, surveys of the public indicated that in
2016 54% of those asked expressed their disapproval towards accepting Syrian refugees
for resettlement into the United States (Pew Research Center, 2017).
Refugees and Education
Likewise, concerns related to family members, particularly children and their
education, are among the toughest taxing experiences for refugees. While the median age
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of refugees in 2016 was 20 years upon arrival into the United States, the median age for
Syrian refugees arriving in 2016 was 14 years of age (Mossaad & Baugh, 2018) – making
it a much younger population than other groups of refugees. Hurley, Medici, Stewart, and
Cohen (2011) identified barriers teachers have with refugee families that relate to
communication issues and other complexities due to linguistic and cultural differences.
Hurley, Medici, Stewart, and Cohen distinguished challenges related to communication
with schools and education personnel often include finding and scheduling bilingual
interpreters who can facilitate clarification of requirements and procedures.
More specifically, Hurley, Medici, Stewart, and Cohen pointed to difficulties
stemming from teachers’ lack of cultural competence as well as differences between the
families and school in terms of accuracy of information and their views of school rules.
Hurley, Medici, Stewart, and Cohen (2011) also acknowledged the limited number of
resources available to those who work with families of refugee children with major
difficulties due to cultural differences and inadequate communications with the families.
Although many refugees have educational aspirations, teacher preparation for
working with adult or young refugee learners varies greatly. Communities of refugees
find themselves in need of qualified teachers who are trained to effectively teach refugee
students (Perry & Hart, 2012). Perry (2013) points out that refugees are often resettled in
areas that are not traditionally gateways for immigrants or refugees further complicating
the issue of limited services and difficulty finding teachers who can effectively work with
this unique population of learners.
In their transition to life in their new resettlement, refugees face many more
challenges including learning a new language and acculturation in the country of
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resettlement. Experiencing the stresses of relocating to a new country and adapting to life
in that country contribute to psychological distresses for many even when refugees
resettle into a diverse country (Khawaja & Milner, 2012) like the United States. Many
refugees struggle with integration into a new culture that is often dissimilar from their
own in terms of gender roles and value systems with which they may not be familiar
(Perry & Hart, 2012).
Kanno and Varghese (2010) presented another challenge facing refugee English
language learners (ELLs) and their access to four-year post-secondary education. Kanno
and Varghese argued that the challenges facing refugees go beyond inadequate English
proficiency skills and include limited financial resources. Kanno and Varghese found that
refugee students tend to ‘self-eliminate’ in that they avoid higher education for fear that
they are ill prepared for it due to self-doubts or lack of guidance. Kanno and Varghese
added that this highlights the need for trained and qualified personnel who can provide
assistance and encouragement throughout the application and enrollment process. There
is a need to revise the approach to working with refugee students by focusing on more
than providing ESL classes to remediate their linguistic needs in order to facilitate easier
access to higher education (Kanno & Varghese, 2010)
Syrian Historical Background
In 2011, the Arab World saw what is referred to as the ‘Arab Spring’ which
started in Tunisia in December of 2010 and spread into several neighboring countries
including Syria by the beginning of 2011 (Amnesty International, 2016). A timeline on
Amnesty International Website indicated that, since the civil war began in Syria,
approximately eleven million Syrians have been forced to leave their homes due to
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violence and unrest with more than half of them living in nearby countries. The majority
of the people who left Syria now live in countries in the region including Turkey, Jordan,
Lebanon, and Egypt (The World Vision, 2017).
Civil War Timeline
In early 2011, Syria saw a nationwide uprising against its government that
resulted in unrest and anti-regime protests. The BBC and other news outlets reported that
in 2012 the government increased its attack on cities as opposition spread across country
including the seizure of Aleppo, the largest city in the northern parts of Syria (BBC,
2018). By the end of 2012, several countries including the United States recognized the
National Coalition for Syrian Revolutionary and Opposition Forces as a legitimate
representative group of the Syrian people. United Nations weapon inspectors determined
that chemical weapons were used in an attack in an area of the capital city Damascus
which led to the allowing the UN to abolish their chemical weapons by the middle of
2014 (BBC, 2018).
Although, in 2014, the United Nations spearheaded peace talks between the
opposition and the regime, the efforts failed to end the Syrian civil war as demands to
change the government were rejected by the regime (CNN, 2018). The Islamic State of
Iraq and Syria (ISIS) also intensified its stronghold in areas of Syria resulting in air
strikes by a coalition of Arab countries and the U.S. in efforts to weaken the terrorist
group. Fighting continues through 2018 which led to driving ISIS out of other cities in
Syria and although the fight against ISIS weakened the group and drove its members out
of their major strongholds, Syria remains in turmoil as the regime’s opposition continues
(BBC, 2018).
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Syrians have been fleeing violence and dangerous conditions since the civil war
began in 2011 with nearly half the country’s original population displaced by the end of
2016 and over five million of those fleeing to nearby countries (The Guardian, 2017).
Those who could not leave Syria are referred to as Internally Displaced Persons (IDPs) –
a group of Syrians who had to leave their homes but are living somewhere else within
Syria (UNHCR, 2018). Additionally, in their forced migration to unfamiliar regions of
Syria, or other countries, displaced Syrians cope with unfamiliar cultures.
Culture
Definitions of culture are numerous. Ovando and Combs (2012) defined culture
as “deep, multilayered, somewhat cohesive interplay of language, values, beliefs, and
behaviors that pervades every aspect of every person’s life and that is continually
undergoing modifications” (p. 188). Based on anthropological definitions, Ovando and
Combs described culture as learned, shared in that it defines boundaries within groups,
and involves interrelated facets.
Sam and Berry (2010) suggested that in order to completely understand
acculturation, it is important to separately examine key elements of the two cultures that
are interacting with one another. Sam and Berry recommended an investigation into the
two cultures and whether they are compatible in terms of values, attitudes, and other
norms including feelings of hostility or shared respect between the two cultures. One
way in which cultures may differ is in orientation to individualism and collectivism.
Individualism vs. Collectivism
Sam and Berry (2010) recommend a close examination of the two cultures that
come into contact during the acculturation process. Therefore, a key issue to consider
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when assessing the acculturation of Syrian refugees in the United States is how similar or
dissimilar are the cultures of Syria and North America. Similarly, Merriam and Sek Kim
(2011) point out that Western cultures embrace dichotomies such as the terms Western
and non-Western knowledge to differentiate between knowledge systems of Western
societies and those of other indigenous cultures which often identify with shared
characteristics of respect for their elders, embracing traditions, respect for spiritual
values, and appreciation for a shared culture. Learning and knowing as well as
worldviews are, therefore, closely linked to cultural perspective (Merriam & Sek Kim,
2011).
Nations and cultural groups have been categorized along major dimensions of
culture that have been researched and discussed for decades (see Hofstede, 1980, 1984;
Triandis, 1995, 2001, 2008). Individualism and collectivism are two of these dimensions
that have been addressed in contemporary studies and have been mostly used to contrast
the culture of North America with Asian as well as other cultures (Hamamura, 2012;
Kitayama, Mesquita, & Karasawa, 2006; Kitayama & Cohen, 2017).
Triandis (1995) described collectivism and individualism as cultural syndromes
that distinguish beliefs, attitudes, values and behaviors within cultural groups.
Specifically, collectivism refers to particular groups, such as those in the Mediterranean
region and the Middle East, whose members are interdependent on one another, group’s
interest precedes one’ own interest, amenability to social norms is presumed and
continuation of traditions is expected (Brewer & Chen, 2007; Triandis, 1995).
In constrast to collectivism, individualism refers to groups whose members
identify more with self, instead of the group, including individuals in North America
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(Hofstede, 2001). Self-interest and personal goals are a priority for individuals who are
encouraged to highlight their own unique characteristics and their autonomous abilities
that separate from the group (Merriam & Sek Kim, 2011; Triandis, 1995).
Comparing two cultures that come in contact is key to understanding
acculturation as a mismatch in cultural values, behaviors, and attitudes that often
influence the acculturation process (Sam & Berry, 2010). Although, there are individual
differences within groups (Ovando & Combs, 2012), generalizations are largely based on
the majority of people in a culture identifying with the characteristics of that culture
(Triandis, 2008). Notably, Hofstede’s model of cultural dimensions (2001) has been
validated in numerous studies and is considered a framework for cross-cultural research
(Merkin & Ramadan, 2010).
Acculturation
Acculturation is a term that is used to represent the cultural and psychological
transformations that individuals experience when their culture comes in contact with
another culture (Sam & Berry, 2010). Specifically, it “is the process by which one
cultural group takes on and incorporates one or more cultural traits of another group,
resulting in new or blended cultural patterns” (Ovando & Combs, 2012, p. 197). Thus,
acculturation, Ovando and Combs explain, is a process that is not conducive to the loss of
one’s native culture or identity.
Berry (1980 &1997) proposed four categories for acculturation including
integration, assimilation, separation, and marginalization. Integration is identified as
having strong alignment with the individuals’ native as well as resettlement culture and is
the most desirable outcome for acculturation as it leads to biculturalism (Ward &
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Geeraert, 2016) which is described as having “the capacity to negotiate effectively within
two different cultural systems” (Ovando & Combs, 2012, p. 195). Assimilation is an
acculturation category representing more alignment with majority culture while
separation is identified as having more alignment with one’s heritage and native culture.
Finally, marginalization is identified as a category of acculturation characterized with
weak alignment with either culture although some studies have questioned the rationality
of this category (Ward & Geeraert, 2016).
Some researchers (see Rudmin, 2009) have cautioned, however, against the
grouping of acculturation into four categories as failing to acknowledge the complexity of
the process and the assumption that it involves a choice among the four categories as an
oversimplification. It is important to note, however, that integration has been linked to
more positive outcomes for immigrants and refugees as it involves a combination of the
native culture and elements of the new culture allowing individuals to successfully
communicate within two cultural groups (Berry, Phinney, Sam, & Vedder, 2006; Dona &
Berry, 1994).
Acculturation is, indeed, a complex process. Some studies have shown that groups
could display one aspect of acculturation (e.g., assimilation) within certain contexts (e.g.,
work, public settings) while another aspect (e.g., separation) is preferred in private
settings such as family gatherings (Arends-Toth & van de Vijver, 2004). The complexity
of acculturation is further supported by research related to specific behaviors that cannot
always be explained by the traditional classifications of acculturation (integration,
assimilation, separation, and marginalization), leading to the creation of terms such as
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selective acculturation to describe changing behaviors (Khan, Lindridge, & Pusaksrikit,
2018) based on situations or circumstances (Laroche & Jamal, 2015).
Experiencing acculturation through living in and interacting with a new culture
sometimes results in adopting a mixture of cultural characteristics that combine traits
from individuals’ native culture as well as the dominant culture of the host country (Kirk,
2010). Adopting new traits often, however, means altering or losing traits of the native
culture – a complex process that affects aspects of refugees’ lives including relationships
with family members. Furthermore, acquiring the language spoken in the refugees’
resettlement country is necessary, but language-learning experiences vary depending on
where they resettle (Perry & Hart, 2012).
For the reasons discussed above, instruments used in the evaluation of
acculturation commonly include elements of changes in behavior (e.g., preferences in
clothing, food choices, and celebrations of specific holidays), knowledge of cultural
issues (e.g., popular culture, celebrities), and level of identification with the culture
(Lachuga, 2008).
Second Language Acquisition
Interest in how people learn a new language is not new. The English Language
Institute was founded in 1941 with collaboration between the Rockefeller Foundation and
the U.S. Department of State and in 1958, the National Defense Education Act was
introduced in response to the United States’ desire to maintain power at the international
level (Ovando & Combs, 2012).
Second language acquisition (SLA) theories attempt to provide answers to how
people learn a second language. Krashen (1987, 2003) explained that for learning to take
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place, the learner needs a comprehensive input in that learners need a source of language
that is understood by them but it must also be slightly challenging so that they continue to
learn. Comprehensive input requires social interaction in the second language through
authentic communication so that linguistic knowledge takes place (Lessard-Clouston,
2018; Ovando & Combs, 2012).
Another component of the SLA is referred to as the affective filter (Krashen,
1987, 2003) which influences learning and may be responsible for the various outcomes
(e.g., levels of proficiencies, linguistic abilities) in second language acquisition (Du,
2009; Krashen, 1987, 2003; Lessard-Clouston, 2018). Specifically, there are four factors
linked to the affective filter: (1) anxiety, (2) self-esteem, (3) attitude, and (4) motivation.
Du (2009) explains that learners’ attitude towards the language and the context in which
it is used as well as their anxiety or fear of negative evaluation of their level of language
knowledge, affect learners’ progress. Likewise, communication apprehension caused by
distress could contribute to lower levels of second language acquisition.
Learning a new language takes many years. Dixon et al. (2012) reported that
although some studies show that learning oral language takes less time than academic
language, basic oral language skills could take two years to develop. Hakuta (2011)
found that it takes approximately 7 years to learn reading and writing in a new language
only when appropriate instruction was provided further indicating that the absence of
appropriate instruction could lead to a longer period of time needed to acquire the new
language. The conclusions of Hakuta’s study as well as others (e.g. Dixon et al., 2012)
suggest that learning a new language is a lengthy process that takes a considerable
amount of time to complete; often with varied outcomes.
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Distinction between Acquisition and Learning
Although learning and acquisition are terms that may be used synonymously,
Krashen (1987) introduced a distinction between language learning and language
acquisition as part of five hypotheses related to the second language acquisition theory.
Krashen stated that adults learn a second language in two discrete ways. He adds that
acquisition of a language is natural in that it resembles ways children learn their native
language and is subconscious. This type of linguistic knowledge is informal and he
likened it to “picking up” a language (p. 10).
The second type of linguistic knowledge, Krashen explained, is language
learning. Language learning is conscious and includes knowledge of the rules and the
ability to discuss them. In other words, it relates to “knowing about a language” that
comes from formal learning (Krashen, 1987, p. 10). Some linguists argue that a
distinction between learning as an informal type of linguistic knowledge (e. g., how
children learn their first language) vs. acquisition as a formal and conscious type of
learning is needed because linguistic knowledge of a second language takes place at
varying ages – meaning a child could acquire a second language at a very young age –
and the process could resemble that of a child acquiring his or her native language
(Lessard-Clouston, 2018; Parker & Riley, 2005).
Notably, it seems that some linguists use the terms acquisition and learning
interchangeably and may have lost interest in the distinction as they find that the line
between the two is blurred (Nau, 2014). Nonetheless, Ovando and Combs (2012)
highlight three critical components that must be present for second language learning to
take place which are 1) motivation to learn, 2) access to native speakers of English who
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are willing and able to help, and 3) a social context that allows learners to interact with
authentic language.
Predictors of Success in Second Language Acquisition
Dixon et al. (2012) reported on predictors of success in second language
acquisition/learning. Proficiency in the native language is one of the strongest predictors
of success in learning a second language (Dixon et al., 2012; Reese et al., 2000; Sparks et
al. 2009). In a study of English language learners (ELLs), Hakuta et al. (2003) reported
that more years of prior education correlated with participants’ higher self-rating of their
proficiency in the English language. Other predictors relate to the length of time learners
spend in the U.S. There is a positive association between time spent in the country and
oral language proficiency (Hakuta, 2011). Related to time is the age of the learner.
The younger the learner, the more time spent with the new language providing
more opportunities for learning (DeKeyser et al., 2010; Reichle, 2010). Likewise,
younger learners are more likely to develop stronger knowledge of grammatical rules of
the language (Reichle, 2010) as well as native-like pronunciation (Abrahamsson &
Hyltenstam, 2009). Conversely, older English language learners (ELLs) self-report lower
rate of proficiency in their learning (Hakuta, Bialystok, & Wiley, 2003).
Relationship between Culture and Language
Language and culture are intertwined. Individuals in the field of teaching English
to speakers of other languages recognize that one cannot be separated from the other
(Geng, 2010). Geng provided an example of how culture affects language in that
collectivism in the Chinese culture results in specific titles for family members on both
maternal and paternal sides that are representative of the large family connections vs. the
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shared titles in English such as aunt, uncle, grandmother, and grandfather. Geng shared
other examples one of which is the phrase ‘thank you’ in western cultures (e.g., thanking
a clerk after purchasing merchandise from a store). The majority of Chinese people
believe that the clerk is the one who should thank the buyer for the business and not vice
versa (Geng, 2010). Brown and Eisterhold (2004) cautioned, however, that the
connection between language and culture is quite complex by citing factors that affect
communication and thought (e.g., religion, gender role, and ethnicity).
Transformative Learning Theory
Malcolm Knowles (1975, 1980) explained that learning in adulthood is
distinctively different from children’s learning as it involves specific characteristics that
include experiential elements, self-directedness, and a choice to become involved in
learning while acquiring new knowledge and skills (also see Mezirow, 1981). In
subsequent years, scholars (see Brookfield, 1986, 1993, 2012; Merriam, 2008; and
Merriam and Sek Kim, 2008) called for a more holistic perspective to understanding
adult learning adding that learning in adulthood is much more complex and involves
social, cognitive, developmental, and psychological factors including learners’
spirituality, intuition, and emotions.
Transformative learning is an adult learning theory that involves fundamental
change in the way learners see themselves and the world around them (Merriam,
Caffarella, & Baumgartner, 2007). Introduced in 1978 by Jack Mezirow, the theory
incorporates critical self-reflection of “a life-disruptive, or disorienting, dilemma”
(Brockett, 2015, p. 86). Transformative learning theory is rooted in a number of
assumptions including the belief that personal meanings exist within individuals and are
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closely linked to personal experiences and interactions with others (Cranton & Taylor,
2012; Mezirow, 1991).
Brockett (2015) explained that transformative learning involves a process that
results in a change in the person’s view of life or of a specific situation. Transformative
learning is complex, however, in that it requires a mental process that involves using
one’s previous experiences to make sense of new ones which could be an asset or a
hindrance to learning (Knowles, Holton III, & Swanson, 2015). Life experiences and the
learners’ perceptions play an important role in the construction of meaning (Mezirow,
1991), however, learning is considered transformative when individuals experience
change in their perspectives and their ability to see differing viewpoints (Cranton &
Taylor, 2012).
Furthermore, transformative learning emphasizes considerations of individual
learners and their unique experiences with the belief that learning should not follow a
‘one size fits most’ assumption; recognizing the whole learner with considerations given
to multiple forms of learning (Taylor & Snyder, 2012). It is necessary, however, to
validate learners’ meaning through a critical reflection on the individuals’ understanding
of experiences as it is based on their own perceptions (Mezirow, 2012).
Transformative learning theory is often referred to as the transformational theory
(Merriam, Caffarella, & Baumgartner, 2007) as it is grounded in the belief that
individuals’ life experiences shape and affect their views, thought, and feelings
(Mezirow, 1997). Likewise, the transformative learning theory suggests that adults
interpret and describe experiences that happened to them in ways that affect their
behaviors and their emotional well being (Mezirow, 1991). Transformative learning,
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therefore, allows for understanding experiences from the perspectives of those who lived
them by interpreting learners’ “ongoing construction of meaning” (Merriam & Kim,
2012, p. 63).
The Relationship between Culture and Transformative Learning
Transformative learning theory offers perspectives that help in identifying
learning in cross-cultural context (Taylor & Snyder, 2012). Taylor and Snyder analyzed a
number of studies that used transformative learning with various cultural groups and
discussed the effect of cultural backgrounds and events in participants’ lives that shaped
their abilities to make meaning of their life experiences. The studies analyzed in Taylor
and Snyder’s work further affirmed the connection between events that took place in
participants’ lives, their relationship with others, and learning, thus, supporting the notion
that transformative learning theory is a suitable theory for use in studies that involve
cross-cultural contexts.
Tying it all Together
Syrian refugees’ prior experiences shape their lives and their perceptions, which
are integral components of their resettlement. Transformative learning theory supports
the notion that life experiences as well as the learners’ perceptions affect meaning
(Mezirow, 1991), however, learning takes place when a new perspective replaces a
previously held perspective (Cranton & Taylor, 2012). Likewise, Dixon et al. (2012)
explained that “second language acquisition cannot be fully understood without
examining the specific social interactions learners engage in within their cultural
contexts” adding that individuals use language to engage in meaningful communications
within these cultural context (p. 34).
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The relationship among transformational learning, acculturation, and second
language acquisition in the study, although complex, indicates that the three theories
become interconnected in that they form a complete picture of the resettlement process of
Syrian refugees. Syrian refugees not only experience trauma in relocating but also need to
learn a new language in their country of resettlement so that they are able to gain
employment and function as independent citizen in their new communities. Further,
while possibly facing hostility from some members of their resettlement communities,
Syrian refugees need to adapt to life in their new country through acculturation which, in
turn, becomes a part of their transformational learning.
Summary
Syrian refugees escaped a malicious civil war that resulted in one of the worst
humanitarian crises in recent history. Syrian refugees experience challenges throughout
their resettlement process including concerns for their children, integration into a new
culture and learning a new language while overcoming traumatic experiences stemming
from fleeing their home and remaining in refugee camps prior to relocation into their
country of resettlement. Other challenges include facing hostility in their communities,
Acculturation is a complex process that may be further complicated with issues
related to belonging to a collectivist culture and moving into an individualistic culture.
Nonetheless, acculturation is a key element in the adaptation of Syrian refugees in their
resettlement communities in the United States. Their level of acculturation can be a
contributing factor in their integration along with their ability to meet their basic needs
through communication in a new language that requires basic proficiency in oral English,
which often takes time, further complicating the resettlement process.
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CHAPTER III - METHODOLOGY
The methodological design for the study was exploratory and relied on mixed
methods that were projected to provide insight into the endeavors of Syrian refugees after
their resettlement in the U.S. including their acculturation and English language learning
experiences. Further, the study aimed to contrast differences between Syrian refugees’
experiences in their resettlement country through a comparison between their
expectations prior to their arrival and their actual experiences after resettlement.
The synthesis of the literature related to refugees and asylum seekers was
instrumental in gaining insight into the process and issues of resettlement. Analysis of
reports related to Syrian refugees’ experiences before leaving their homes and their stays
in camps around the world provided the understanding of this target group’s passage to
their final resettlement into the United States.
Research Design
A mixed methods research design allowed for the use of both qualitative and
quantitative approaches providing a combination of techniques into a single study
(Johnson & Onwuegbuzie, 2004). Specifically, when results obtained from quantitative
research are insufficient in providing explanations of data, the findings of qualitative
research can add richness by using the participants’ perspectives on their experiences
presented in their own words (Creswell & Plano-Clark, 2007).
The study relied on a concurrent mixed model that includes qualitative and
quantitative methods. This research design included semi-structured instruments along
with open-ended qualitative interviews and observations. The concurrent mixed model
often provides robust, comprehensive, and rich data (Rudestam & Newton, 2015) that is
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expected to offer a deeper understanding of issues concerning Syrian refugees and their
resettlement into the United States. The qualitative portion of the design allowed the
researcher to capture the voices of participants and gain insight into their experiences
(Marshall & Rossman, 2006; Seidman, 2006).
The researcher was aware of the constraints of the design of the study and the
unpredictability of the participants’ ability and willingness to participate in both surveys
and interviews. Before conducting the study, it was unknown whether the qualitative or
the quantitative data collection would be emphasized or if the research would be
implemented in a parallel or sequential manner. It became clear during data collection,
however, that emphasis needed to be placed on the qualitative data collected due to the
small number of survey instruments received because only 21 participants completed the
survey.
Further, qualitative data were collected from five Syrian refugees who voluntarily
participated in the study through interviews as well as the survey. These data were used
in the analysis and interpretation of the findings. Such an approach, which combines
findings from multiple sources of data, was expected to provide a more accurate
representation of the acculturation, English language acquisition, and overall social
adaptation of this group of refugees. Further, this research design provided insight into
the perspective of participants and their specific views of their resettlement experiences.
The Purpose of the Study
The study sought information related to the acculturation of Syrian refugees into
society in the U.S. in addition to their English language acquisition, both of which are
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key to their ability to become integrated into their new society. The study, therefore,
attempted to find answers to the following research questions:
Quantitative Research Questions
RQ1: Is there a difference among Syrian refugees’ acculturation based on length of time
at their host country?
RQ2: Is there a difference among Syrian refugees’ acculturation based on their level of
education?
RQ3: Is there a difference among Syrian refugees’ acculturation based on their age?
Qualitative Research Questions
RQ4: What are Syrian refugees’ experiences with language learning in their host
country?
RQ5: What are Syrian refugees’ perceptions of their own acculturation in their host
country?
The study involved surveying Syrian refugees (N = 21), in-depth interviews with
a smaller group of Syrian refugees (n = 5), as well as volunteers and humanitarian
workers (N = 7) in various agencies. These multiple data sources were selected to help
answer the five research questions. The personal interviews allowed for in-depth
questioning of individuals about the challenges as well as successes of participants within
the target group possibly deepening awareness of their experiences in the U.S.
Instrumentation
The instrument used in the study is the Acculturation Rating Scale for Arab
Americans II (ARSAA-II) which, as its name implies, was specifically designed for use
with Arab Americans. The Acculturation Rating Scale for Arab Americans II addresses
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participants’ level of bicultural integration in the United States (Jadalla & Lee, 2015).
The (ARSAA-II) is considered bi-dimensional in that it includes 30 items that focus on
participants’ native language and culture as well as English and cultural items related to
living in the United States. Both English and Arabic versions of the validated instrument
were available for use in the study and participants had the option of choosing the
language they preferred in completing the survey.
The instrument is based on an acculturation survey questionnaire that has been
used with other ethnic groups (see Cuéllar, Arnold, & Maldonado, 1995) that share
similar cultural characteristics and has been tested for reliability and validity (see Jadalla
& Lee, 2012; 2015). Jadalla and Lee (2012) reported strong reliability of the instrument
with Cornbach alphas as .89 and .85 for the two dimensions of the instrument: Attraction
to American Culture (AAmC) and Attraction to Arabic Culture (AArC) respectively. The
acculturation rating scale measures orientation towards American vs. Arabic culture.
ARSAA-II is a self-reporting instrument and was examined by the researcher prior to
administering it to Syrian refugees to confirm its appropriateness for this particular group
due to dialectal variations in the Arabic language. It was deemed acceptable.
Notably, the ARSAA-II was translated into Arabic by Jadalla and Lee who, in
2012, reported on the translation process from English into Arabic in an article they
published in the Journal of Transcultural Nursing. In 2015, Jadalla and Lee recounted the
validation process of the two versions of the instrument (English and Arabic) in the
Journal of Immigrant and Minority Health. The ARSAA-II survey generates two
categories labeled as AAmC (Attraction to American Culture) and AArC (Attraction to
Arabic Culture).
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The researcher emailed Dr. Jadalla who was identified as the corresponding
author on their published work and requested permission to use the instrument. A signed
user agreement form (see Appendix B) was emailed back to Dr. Jadalla who emailed
copies of the ARSAA-II survey in Arabic and in English. Dr. Jadalla required that an
update on the research be shared with her within a year and the researcher agreed.
While the level of literacy in Arabic and English among Syrian refugees in the
U.S. is unknown, some studies have shown that approximately 25% of adult refugees (all
ethnic groups) have low literacy skills (see Dryden-Peterson, 2016). This information
indicates that literacy, at least in the participants’ native language, would be required for
the completion of the acculturation rating scale (ARSAA-II). For this reason, the
researcher opted to use the Arabic translation version of the survey but consulted with
Syrians to ensure that the dialect of Arabic used is appropriate for use with Syrian
participants. This was to maintain high level of accuracy of the questions and responses
in cases where participants elected to complete a translated survey.
In addition to completing the survey instrument described above, participants
were asked to partake in semi-structured interviews with in-depth discussions of their
experiences subsequent to fleeing the conflict in Syria. The researcher developed a
tentative semi-structured interview protocol that was used in the study (see Appendix C).
While participants were asked if English was preferred, all of the interviews were
conducted in Arabic. The interview questions had been translated into Arabic to facilitate
ease of communication. This qualitative part of the study helped focus the researcher’s
attention on understanding experiences related to English language learning,
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acculturation, and transformative learning from the perspectives of the people who lived
these experiences (Glesne, 2011; Rudestam & Newton, 2015).
Quantitative analyses of the responses to the acculturation rating scale (ARSAAII) along with a qualitative analysis of themes emerging from the semi-structured
interviews were combined for a final examination, interpretation, and analysis of all data
collected for the study (Rudestam & Newton, 2015). Qualitative and quantitative data
analyses, thus, tell the story of the linguistic and acculturative experiences (Creswell,
2003; Esterberg, 2002) of Syrian refuges who resettled in the U.S. between 2011 and
2018.
Participants
Syrian refugees do not resettle in one area of the country; therefore, it was
necessary to contact numerous refugee agencies and Islamic Centers in various parts of
the United States. Islamic Centers play a significant role in sponsoring Syrian refugees
and in providing assistance during their resettlement. A number of Islamic Centers were
contacted and individuals were willing to set up meetings with Syrian refugees in their
areas. While many of the people contacted were supportive, some were reluctant to
provide assistance in order to protect the refugees they serve. Others were very eager to
assist so that more attention would be given to these groups of refugees who they felt
were stigmatized for various reasons including the current political environment.
Employees within government agencies along with volunteers who assisted
Syrian refugees in various ways including tutoring were interviewed. They were asked
questions related to their experiences working with Syrian refugees since 2011. The
interview questions are provided in Appendix D.
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For the reasons discussed earlier, Syrian refugees who participate in this study
were from various parts of the United States but all were from the Southeastern region.
The participants’ demographics, geographical location, and other characteristics were
collected and acknowledged and their range of experiences are categorized and
summarized in chapter 4.
Sampling Strategies
Due to the restrictive needs of probability samples, this study relied on
nonprobability samples strategies, described below, because of the limited availability of
subjects and the possibility that some participants would refer others to participate in the
study (Berg, 2009).
Methods of Sampling Selection
The study utilized two sampling selection methods: convenience sampling and
snowballing sampling. Convenience sampling was first used due to the limited number of
Syrian refugees who were available for participation in the study (Creswell, 2003).
Snowballing sampling was also used as some participants provided contact information
of other Syrian refugees who were willing to take the survey. This sampling method
proved beneficial as the target population shares specific characteristics (Leedy &
Ormrod, 2001), which makes it very unique and difficult to locate, as they are not
clustered in one area of the country.
The snowball method is frequently applied as an acceptable sample selection
technique particularly when the target population for a study is difficult to recruit (Sadler,
Lee, Lim, &Fullerton, 2010), which was the case with the current study. While it was
easy to find Syrian immigrants, it was difficult to locate Syrian refugees who resettled in
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the United States between 2011 and 2018 and who were willing to participate in the
study.
Participants were also selected on the basis of meeting the criteria for inclusion
described in chapter 3. These criteria included refugee status, resettlement in the United
States took place between 2011 and 2018, adult over the age of 18, and was a Syrian
national at the time of entry into the U.S.
A sample of those who serve Syrian refugees including volunteers, government
officials, and individuals with Islamic Centers were interviewed for their insight into the
process of resettlement, services, and other experiences specific to this target group. It is
important to note that all groups of participants, including Syrian refugees and those who
serve them, were selected for interviews on the basis of convenience. This process,
therefore, was affected by the availability and the willingness of the participants to take
part in the study.
Sample Size
The total number of participants who completed the Acculturation Rating Scale
for Arab Americans II (ARSAA-II) survey is 21. Although sample size for the study is
small, Leedy and Ormrod (2001) explain that a small sample size is acceptable when
studying a homogeneous population that shares common characteristics. This condition
was met in the case with Syrian refugees who resettled in the United States following the
Syrian civil war that began in 2011.
Sampling Error
Differences within samples and between samples and the larger population from
which participants are drawn often exist. This is particularly true when sample size is
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small. The small sample size also reduced the degree of confidence that the sample
accurately represents the true experiences of Syrian refugees who resettled in the U.S.
between 2011 and 2018.
While a small sample size produces low confidence in the results and thus reduces
the possibility of generalizing findings to the general population, Bogdan and Biklen
(2003) explain that combining data collected through survey responses with other data
collected through multiple interviews enhances the understanding of the experiences of
participants, namely Syrian refugees.
Procedures
After IRB approval was granted to conduct the study, data collection began. The
study, as mentioned previously, relied on a research instrument that had been tested in
previous studies. Hardcopies of the instrument were provided to participants who were
able to meet in person and electronic versions (using Qualtrics™) were prepared for those
who were unable to meet in person. This was not used, however, as none of the
participants agreed to participate electronically. The researcher was able to travel to
locations to conduct surveys and interviews in person with Syrian refugees. Face-to-face
meetings, however, were not always possible for interviews with volunteers and
employees who work with Syrian refugees so phone interviews were arranged.
Group and individual interviews were conducted with Syrian refugees as well as
volunteers and employees at government agencies that assist refugees during their
resettlement. Syrian refugees were identified through contacts with Islamic Centers as
well as other agencies in various areas of the Southeastern region of the U.S. They were
contacted directly and were asked to first complete the demographics questionnaire then
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the acculturation survey. They were asked if they would participate in an interview but
they had the option of participating in one or both. Volunteers and employees at
government agencies were interviewed in person and on the phone depending on their
location and availability.
Demographic information was collected for each participant for grouping
purposes and analysis of collected data. As mentioned earlier, demographic information
came from a demographics questionnaire (see Appendix F) that was administered prior to
the (ARSAA-II) survey. Demographic variables used are religion, age, gender, marital
status, highest degree earned, occupation, household income, family members living in
the same home, number of years in refugee camp (or country of displacement prior to
resettlement), and numbers of years since resettlement in the United States. The
demographics questionnaire was available in English and in Arabic. Participants were
given the option to choose the version of the questionnaire they felt most comfortable
completing. Participants in the study were not relatives or acquaintances of the
researcher and their personal resettlement stories were not known to the researcher prior
to data collection.
Validation Strategies
Multiple data collection techniques provide verification and validation of
findings, therefore, interaction with participants (informal conversations and formal
interviews), interviews with government and private agency employees, and answers to
previously tested acculturation survey questions were used in the study (Berg, 2009;
Dittmann, 2005). Multiple sources of data were identified to reduce threats to
trustworthiness of the findings and for triangulation purposes.
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An informed consent form was obtained from all participants indicating their
willingness to complete the ARSAA-II and the recording of the interviews. A letter
describing the purpose of the study was provided to participants in English and Arabic
along with the researcher’s contact information (see Appendix G).
The participants were not identified in the study since both the interviews and the
surveys were confidential. The participants were assured that their identities would be
protected through the use of pseudonyms as quoted in the study. The geographical
locations of the participants were also concealed for privacy. No identifying information
was included in the reporting of the data. The researcher is the only person with access to
written or recorded information collected from participants. Identifying data was
destroyed upon completion of research.
Data Collection
Data were collected through the administered Acculturation Rating Scale for Arab
Americans II (ARSAA-II) survey and from semi-structured interviews with Syrian
refugees, employees, and volunteers working with Syrian refugees throughout their
resettlement.
Criteria for Inclusion
Because the study focuses on Syrian refugees who have recently resettled and
who are currently residing in the United States, participants were selected based on a set
of criteria (see Pre-participation survey – Appendix H). The criteria used for inclusion of
participants who are Syrian refugees are as follows:
o Must be born in Syria
o Currently lives in the United States
41

o Resettled in the United States since 2011
o Is over 18 years of age
o Left Syria as a refugee
Criteria for the selection and inclusion of volunteers as well as employees at
government agencies were less specific but they were all individuals who have had direct
contact and experience working with Syrian refugees who resettled in the United States
since 2011.
The Positionality and Role of the Researcher
The researcher is a U.S. citizen who immigrated to the United States from Egypt.
She learned English as a second language and experienced acculturation as an immigrant
from the Middle East. She has a strong interest in working with immigrants and others
who migrate to the United States from all areas of the world, which led her to pursue
advanced studies in teaching English to speakers of other languages. She has taught
English to nonnative speakers of English of all ages and at a variety of levels including
adults at a community college and English learners at Intensive English Programs. The
researcher works at a regional university in the United States and currently teaches
courses designed to prepare preservice teachers to work with nonnative speakers of
English in K – 12 classroom settings.
The researcher’s interest in Syrian refugees, however, started during a discussion
with relatives (one of whom is in a relationship with a Syria refugee) who live in
Germany and who volunteers in assisting refugees in that country. Discussions of the
struggles of Syrian refugees, their journeys, and the resettlement process were not only
intriguing but were also motivating to research and study this group of refugees, their
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experiences, and journeys fleeing dangerous situations before resettlement in the United
States. Researching Syrian refugees unveiled a number of studies that focus on Syrian
refugees’ physical and mental health mostly conducted in Europe and countries
surrounding Syria. Further, it became clear that, at the time of the study, Syrian refugees
as a group were understudied in the United States and limited information existed in
connection to their resettlement experiences, acculturation, and their English language
learning.
The formal role of the researcher was the overt role in that it involved openly
interviewing participants and administering surveys (Berg, 2009). Prior to meeting with
the participants, however, the researcher conducted extensive research of issues
concerning refugees and asylum seekers in academic journals. Specifically, literature
related to challenges and struggles commonly reported with refugees was examined and
analyzed. Magazines and newspaper articles related to Syrian refugees in the U.S. were
scrutinized which resulted in locating contacts that were embedded within the published
articles. The researcher compiled lists of contacts from various reports that were
identified as assisting with the resettlement of Syrian refugees in the United States.
Numerous phone calls were made and emails were sent to the acknowledged entities with
an explanation of the need for participants and the purpose of the study.
Other sources for locating participants were personal contacts that included
Facebook postings requesting information from people who volunteered with Syrian
refugees all over the United States. Although limited, the responses led to contacts in
various areas of the Southeastern region of the U.S. with individuals willing to connect
the researcher with Syrian refugees with whom they volunteer as language tutors.
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The researcher is bilingual and is fluent in a dialect of Arabic, which facilitated
translations of pre-participation survey, demographics questionnaire, other forms, and the
interview questions. This also eased oral contacts with Syrian refugees and generally
facilitated communication during data collection particularly with Syrian refugees whose
English language skills were limited.
Analysis of Data
The data collected from the Acculturation Rating Scale for Arab Americans II
(ARSAA-II) and the oral interviews with Syrian refugees, volunteers, and resettlement
employees working with them provided a general representation of Syrian refugees’
English language acquisition experiences, self-assessment of their acculturation, their
social integration, and their perspective on the process of resettlement in the United
States. Semi-structured oral interviews related to the participants’ English language
acquisition were recorded and transcriptions began soon after.
Descriptive statistics were used to analyze the data collected from administering
the Acculturation Rating Scale for Arab Americans II (ARSAA-II) which provide
information related to the three quantitative research questions which are:
RQ1: Is there a difference among Syrian refugees’ acculturation based on length of time
at their host country?
RQ2: Is there a difference among Syrian refugees’ acculturation based on their level of
education?
RQ3: Is there a difference among Syrian refugees’ acculturation based on their age?
Although the sample size of participants who completed the surveys was small (N
= 21), statistical analysis was used to provide comparisons among the variables of the
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ARSAA-II using participants’ test scores, length of time in the United States, level of
education, and age. Other demographic data, specifically age, were used to examine
whether there is a relationship to the participants’ self-assessment of acculturation.
Information from answers to the 30 items on the survey along with answers to the
interview questions offered beneficial data and useful insight into the acculturative and
linguistic experiences of Syrian refugees in the United States that would not have been
easily measured with conventional surveys alone (Creswell, 2013).
Data analysis started at the conclusion of data collection from all sources
including demographics questionnaire, Syrian refugees’ self-assessment of their
acculturation process (ARSAA-II), and semi-structured interviews that focus on English
language acquisition. Interviews with volunteers and government employees were also
analyzed. The qualitative data were examined through content analysis. The primary goal
was to synthesize the data into units while searching for themes and emergent patterns
(LeCompte & Schensul, 1999) or recurring topics and categories (Saldaña, 2009).
Although data collection did not begin until an IRB approval letter was obtained,
contacting refugee agencies and faith-based organization started a year earlier. This
process was necessary as securing a sufficient number of Syrian refugees who resettled in
the U.S. since the beginning of the civil war in Syria would not have been easy or even
possible. This is due to the nature of this refugee population that seems to be reluctant to
participate in such research and hesitant to open up about their experiences (Theresa,
personal communication, 2018).
When data collection began, a consistent procedure was followed and every effort
was made to reduce bias. Syrian refugees who participated in the study had the option of
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responding to the Acculturation Rating Scale for Arab Americans II (ARSAA-II) survey
(developed by Jadalla & Lee, 2012) and interview questions (developed by the
researcher) or to select one or the other. When participants agreed to participate in both,
they were offered the survey first, thereby reducing the possibility for the data to be
influenced by the interview questions and conversations that followed the interviews.
There were no conditions placed on the participants and they were free to stop their
participation at any time.
Assumptions
It was assumed from the beginning of the data collection that not all participants
in the study were proficient in English, therefore, copies of the translated version of the
Acculturation Rating Scale for Arab Americans II (ARSAA-II) were provided along with
translated copies of the interview questions, demographics questionnaire, and the consent
form.
Due to the unique characteristics of the target population, it was assumed that the
total number of participants would be lower than desired and that they would not be
located in one area but rather scattered in various areas of the southeastern region of the
United States.
Common Language
The instrument used to collect self-assessment of acculturation was available in
Arabic and English and was used with permission (see Appendix B), other forms;
however, including demographics questionnaire, informed consent, and the description of
study, were translated by the researcher. To ensure accuracy of translation, the Arabic
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translations of the forms were checked by three individuals who were literate in Arabic
and were also familiar with the Syrian dialect.
Syrian refugees who participated in the study preferred to use Arabic during the
interviews and, although the survey was available in English and in Arabic, they all opted
to use the Arabic version. Preparing written copies in Arabic of all documents including
interview questions, survey, and demographics questionnaire proved very valuable as
spoken Arabic takes on various forms and dialects depending on the region of the world.
Advantageously, written Arabic does not vary as much in terms of dialectal differences,
which helped when oral communications stalled due to the use of region-specific words
and expressions on both sides. Sharing a common language, nevertheless, not only
facilitated the study and made conducting the interviews and the completion of the survey
feasible, it also allowed for communication with participants at a personal level. This
may have also eased participants concerns, more specifically Syrian refugees, into
agreeing to complete the survey and take part in the interviews.
The notes from the interviews with Syrian refugees were in Arabic as the
conversations were in Arabic for the majority of the time. Simultaneous translation was
not practical for fear of delaying the flow of the interaction. While sharing a common
language helped create that flow, it also created a challenge during transcription and the
translations that followed. The challenge stemmed from the vast differences between the
Arabic language and English. To translate word for word would mean that the
conversations would lose their meaning. Conversely, to translate in ways that are
meaningful in English meant that some edits had to be made.
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Transcriptions of interviews with English speakers took a long time, however,
they proved much simpler when compared translating interviews conducted in Arabic. As
mentioned previously, the process with Arabic interviews involved translations in
addition to modifications to some statements so that they made sense to the English
reader who may not know about the structure of the Arabic language, which is quite
dissimilar to English. To further illustrate this point, there are certain cultural expressions
in Arabic that could not be translated into English without a long and detailed explanation
of when such expressions can be used and in what context and under what conditions.
Whenever an expression similar in English was available, a substitution was made;
otherwise, the expression was omitted if it was not essential to the conversation as is the
case with conversation fillers, idioms, or unusual phrases used as modifiers.
Decisions during transcription and translation were not made lightly. A great deal
of thought and evaluation went into each step so that translations closely represented the
essence of what the speaker intended. Spending time and speaking directly with the
interviewees helped made this possible as clarifications were frequently requested to
ensure that the responses were fully understood as they were intended.
Steps Followed for Data Collection
The study involved Syrian refugees (N = 21) who completed the Acculturation
Rating Scale for Arab Americans II (ARSAA-II) survey; five of whom agreed to take
part in an in depth semi-structured interview. The Syrian refugees who participated in the
study were from various towns and cities in the southeastern region of the United States.
Interviews were also conducted with seven refugee workers and volunteers from various
locations within the southeastern region of the U.S.
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The researcher reached out to participants where they live, work, or worship,
which required traveling to various locations in the region. Prior to data collection with
Syrian refugees, however, the purpose of the study was described, confidentiality of their
identifying information was assured, and their right to end their participation at any point
was explained.
Participants completed a pre-participation Survey (see Appendix H) to determine
eligibility for participation and to ensure that Syrian refugees met the criteria for
inclusion in the study. The Demographics Questionnaire (See Appendix F) was also
administered prior to conducting interview with those participants who agreed to
participate. Consent Forms (see Appendix G) were provided to those who met the
inclusion criteria.
ARSAA-II Survey
The Acculturation Rating Scale for Arab Americans II (ARSAA-II) survey was
administered to 21 Syrian refugees. Descriptive statistics and other results are provided in
the Results and Findings section of chapter four.
Interviews
In-depth interviews with five of the 21 Syrian refugees were conducted in person
and lasted between 45 minutes to 2½ hours. Special care was given to the interviews to
increase reliability of findings. Handwritten notes were taken during interviews and
transcription of interviews took place soon after data collection began. Multiple
evaluations and reviews of the transcriptions were conducted to ensure precision.
It was necessary to establish relationship and trust with Syrian refugees prior to
conducting the interviews. Forming a friendly, personal connection with participants was
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vital in order to facilitate conversations and the recall of information that is very personal
could not be observed (Patton, 1987). It was not only important to establish trust but also
be an active listener who is nonjudgmental. Interviews with Syrian refugees were
essential to the study as they provided triangulation of the data collected which came
from multiple sources including the ARSAA-II survey, conversations with refugee
workers and volunteers, thereby strengthening the trustworthiness of the data collected
(Merriam & Tisdell, 2016).
Interviews with volunteers with faith-based organization (i.e. Catholic Charities
and Islamic Centers) and government employees at refugee agencies enriched the study
by increasing the overall understanding of Syrian refugees and their experiences. This
group of participants introduced a different perspective as knowledgeable informants
(Patton, 1987) and contributed to the general understanding of Syrian refugees’
resettlement and events surrounding their experiences in the U.S.
Limitations
Although the research relied on a mixed method study that is designed to
maximize outcomes and findings through the use of multiple sources, it was not without
limitations. This is mainly due to the small number of participants available which often
produces limited data. Conversely, the United States is a vast country with regional
variations in attitudes and acceptance of culturally and linguistically diverse groups.
Participants in the study were from the southeastern regions of the country – a factor that
limits generalization of the findings to the Syrian population in the U.S., as participants
were not a strong representation of the diverse Syrian refugees in the U.S.
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Another limitation of the study is the complexity of issues related to acculturation,
language learning, and transformative learning. For instance, Merriam and Kim (2012)
pointed out that a true “assessment of the interaction between individuals and social
components over time is best accomplished through a longitudinal design” (p. 69), which
cannot be achieved in the time frame of this research.
Summary
The study relied on a mixed methods research design that combined qualitative
and quantitative research by using semi-structured interviews with Syrian refugees and
the Acculturation Rating Scale for Arab Americans-II (ARSAA-II), a survey that has
been tested for validity and reliability (see Jadalla & Lee, 2015). The ARSAA-II has been
specifically created for use with Arabic speaking populations in the United States and is
available in English and Arabic. A permission to use ARSAA-II was obtained.
Additionally, the qualitative component of the study provided added measures that could
not be readily attained through the use of the acculturation survey alone (Creswell, 2013).
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CHAPTER IV – RESULTS AND FINDINGS
Background
The purpose of the study was to gain insight and a deeper understanding of the
acculturative and linguistic experiences of Syrian refugees who resettled in the United
States following the start of the civil war, which began in 2011. The study was guided by
the following research questions:
Quantitative Research Questions
RQ1: Is there a difference among Syrian refugees’ acculturation based on length of time
at their host country?
RQ2: Is there a difference among Syrian refugees’ acculturation based on their level of
education?
RQ3: Is there a difference among Syrian refugees’ acculturation based on their age?
Qualitative Research Questions
RQ4: What are Syrian refugees’ experiences with language learning in their host
country?
RQ5: What are Syrian refugees’ perceptions of their own acculturation in their host
country?
Data for the study were collected from multiple sources including the
demographics questionnaire administered to Syrian refugees (N = 21), ARSAA-II survey
also administered to Syrian refugees (N = 21), Syrian refugees who participated in the in
depth semi-structured interviews (n = 5), and conversations with employees at agencies
and volunteers at religious organizations (N = 7) who serve Syrian refugees in various
parts of the Southeastern region of the United States.
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Demographics Data
The demographic profile of the Syrian refugees who participated in the study is
represented in Table 1. The table summarizes data collected from the demographic
questionnaire that was administered before participation in the study.
Table 1: Demographic Profile of Syrian Refugee Participants
Characteristics

Participants (N = 21)

Gender
Females
Males

42.85%
57.14%

Age
Range
18–54
Mean
34.8
Religion
Muslima
100%
Christian
0%
Other
0%
Preferred Language
Arabic
100%
English
0.00%
Marital Status
Single
33.33%
Married
66.66%
Divorced
0%
Widowed
0%
Years of Resettlement
Range
2–4
Mean
2.24%
________________________________________________________________________
a
Although the goal of the study was not to exclude non-Muslims, all the participants
were Muslims. This could be related to reports indicating that fewer than 5% of Syrian
refugees who resettled in the U.S. from the start of the war in 2011 and until the time of
the data collection in 2018 were non-Muslims (see Bier, 2016).
Syrian refugees who participated in the study (N = 21) ranged in age from 19 to
54 years old with a mean age of 34.8. The gender makeup of participants was nearly
evenly divided between females (n = 10) and males (n = 11). All participants in the study,
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excluding employees and volunteers, self-identified as Syrian refugees who resettled in
the U.S. after the start of the Syrian civil war in 2011 and until the time of the study.
Although a question regarding income was included in the demographics questionnaire,
none of the participants wished to include information related to their financial situation.
In order to protect the identities of the participants, each was assigned a
pseudonym and their geographic location was eliminated from the narrative to protect
their identities. This was the case with Syrian refugees, employees, and volunteers who
agreed to participate on the condition of anonymity.
Quantitative Data Analysis
Quantitative data derived from the Acculturation Rating Scale of Arab
Americans-II (ARSAA-II) which is a 30-item survey that measures participants’
orientation towards American and Arabic cultures. The survey instrument (ARSAA-II) is
a self-reporting instrument that focuses on participants’ preference for language use,
classification of ethnic identity, cultural behaviors, and interaction with the American
culture. The ARSAA-II survey generates two categories of data identified as AArC
(Attraction to Arabic Culture) and AAmC (Attraction to American Culture).
The Cronbach’s alpha for AArC was .768 which included items 1, 3, 5, 6, 8, 11,
12, 14, 17, 18, 20, 21, 22, 24, 26, 29 on the ARSAA-II survey (see Appendix A).
Cronbach’s alpha increased to above .70 when item 28 (I like to identify myself as Arab
American) was removed. Cronbach’s alpha for AAmC was .908 and it included items 2,
4, 7, 9, 10, 13, 15, 16, 19, 23, 25, 27, 30 (see Appendix A). All results were interpreted
with caution because of the very small sample size.
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RQ1: Is there a difference among Syrian refugees’ acculturation based on length of
time at their host country (USA)?
The study focused on Syrian refugees who resettled between 2011 and 2018, yet
the majority of participants resettled in 2016. The range of years spent in the U.S. was 2 –
4 (M = 2.23). Thirteen of the questions on the survey focused on either a cultural aspect
of living in the U.S. or an English language skill. Not surprisingly, the responses varied,
however, years in the U.S. was not related to participants’ self-identifying with either
AArC (r = .005, p = .982) or AAmC (r = .337, p = .035).
When responses are examined individually, a positive but modest relationship
between the length of time in the U.S. and scores were found in some cases. The highest
scores on item 19, for instance, were 4 and 3, which aligned with participants who have
been in the U.S. for 3 and 4 years respectively. Fourteen percent of participants selected
the lowest score for their level of contact with the U.S. while 38% described their level of
contact with the U.S.A as moderate.
On other items such as 13 and 15, which measure reading and writing in English,
the scores were slightly lower. Specifically, the range of scores for item 13 was 3 – 1
with a mean score of 2.19. Additionally, 42.85% of participants selected (very little or not
very often) as their description for their level of enjoyment in reading English. Similarly,
participants’ scores ranged from 1 – 3 for item 15, which assesses writing in English. The
average score was 2 with 28.57% of participants selecting a moderate level of ability in
using this skill.
RQ2: Is there a difference among Syrian refugees’ acculturation based on their level
of education?
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Participants ranged in their level of education from third grade to four-year
college degrees with one participant indicating a five-year post secondary education in
architectural engineering. 38% of participants indicated that they earned a post-secondary
degree while another 38% earned high school diploma or did not finish elementary level
education. The remaining 24% were either in college or earned an AA degree from a
community college.
For instance, participants’ response to item 15, which relates to their selfassessment of their writing in English, averaged low (M = 2) indicating a moderate level
of ability in writing in English. Conversely, item 10 (I enjoy American movies) a slightly
higher score (M = 3.28) although item 30 (I like to identify myself as an American)
produced a much lower score (M = 1.9). However, participants’ level of education was
not a factor in their acculturation as no relationship between their level of education and
acculturation was found.
RQ3: Is there a difference among Syrian refugees’ acculturation based on their age?
The age of Syrian refugees who participated in the study ranged from 19 – 54
(M=34.8). As mentioned previously, thirteen of the questions on the survey focused on
either a cultural aspect of living in the U.S. or an English language skill. Participants’
responses varied, however, age was related to participants’ self-assessment of their
acculturation. Specifically, older participants scored higher on items related to AArC (r =
.661, p < .01) and scored lower on items related to AAmC (r = .666, p < .01).
Further analyses of survey data along with the demographics questionnaire
produced noteworthy findings related to gender and marital status. For instance, married
participants (n = 14) scored higher on items related to AArC (r = .619, p < .003) while
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their scores on items related to AAmC were lower (r = .513, p < .018). Conversely,
results were analyzed based on participants’ gender (females = 42.85% and males =
57.14%), however, no relationship was found with either AArC (r = .193, p = .402) or
AAmC (r = .165, p = .474).
Findings related to RQ3 seem to support some of the remarks made by Tarek and
Burhan during the interviews (which are discussed in the qualitative data analysis below).
Comments such as “older relatives and acquaintances seem to struggle with adjusting to
new life here more so than their children” and “younger Syrians may be struggling in
some ways but they are adapting quicker to life in the U.S. Children and young adults are
way ahead of their parents and older siblings in terms of adjusting and language learning”
respectively.
Qualitative Data Analysis
Interviews were conducted with five Syrian refugees and seven refugee agency
workers and volunteers. These data sets are reported separately.
Interviews with Syrian Refugees
As previously mentioned, all Syrian refugee (N = 21) participants in the study
responded to the Acculturation Rating Scale for Arab Americans II (ARSAA-II) survey.
A smaller number of participants (n = 5) agreed to sit down for more in-depth interviews.
Those who agreed to the interviews preferred to speak Arabic and answered all of the 40
questions on the semi-structured interview protocol (see Appendix C). Some provided
more detailed responses than others, however, all responses, short and long, were
recorded and analyzed for the study. In addition, some participants offered additional
information that did not relate to the interview questions.
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During the interviews, participants provided varied amounts of information to the
40 interview questions. Some participants rushed through, seemed anxious, or provided
brief responses to some of the questions while others spoke at length of some of their
experiences and feelings related to their experiences. As mentioned previously, all
answers were considered in the data analyses and represented in the narrative as
applicable.
Study results derived from the qualitative research questions are first presented in
relationship to the qualitative research questions and them themes derived from the
interview data are presented.
QR4: What are Syrian refugees’ experiences with language learning in their host
country (USA)?
Struggles with language and communication difficulties were common
experiences that emerged from the interviews with Syrian refugees who participated in
the interviews. Four of the participants (80%) reported language related difficulties and
miscommunication with non-Syrians in the United States on regular basis. Only 20%
reported occasional misunderstandings due to language, particularly with reference to
unfamiliar cultural and historical events and unusual phrases including idioms (Reem,
personal communications, 2018).
Akram who is a male in his mid 40s explained that their “biggest challenges have
been related to language and communication” adding “our inability to speak and
understand much English, we are not always sure if what people are saying to us is
positive or negative.” He provided what he considered a justification later on explaining
that most of the language he learned is “related to work but other than that my wife and I
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try to go shopping and do other things when the children are able to come with us
because their English is much better than our English.”
Correspondingly, “English is difficult” was a phrase repeated by many. Burhan is
one of the participants who discussed struggling with communication in English. He is a
friendly and outgoing young man who explained: “getting my point across is not always
easy. Sometimes it takes several attempts . . . sometimes it works and sometimes it does
not . . . it is difficult to speak in long sentences and when I do, nobody understands me,”
then chuckled. Akram shares Burhan’s views when he added: “when I speak English to
non-Syrians, they look like they have no idea what I am talking about,” but he was
certain to explain that many people want to help teach him English. Tarek who is in his
late thirties summarized this best when he said: “I think my English is getting better but I
do not know how many times there were misunderstandings that I did not even know
about because of my limited English.”
Specifically, there are certain features of language learning that were highlighted
by several participants. Reem, who is in her early 40s, shared that most people with
whom she interacts are very sympathetic and try to help her with words but she explained
that her struggles are mainly with words that have more than one meaning. She provided
an example that she thought would help make her point. She prefaced her story by
explaining the many expressions English speakers use when they speak. “You know the
expression ‘safe and sound’?” she asked. She did not wait for a response and continued:
The first time I heard someone use that expression; I was a little puzzled by it.
You know the word ‘safe’? It means being okay or not in danger. It is also used as
a name for the container you put valuable things in. Also the word ‘sound’ – it
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means like the sound you make when you speak or other things making a sound
you can hear. But, ‘sound’ also means healthy which is the meaning used in the
expression ‘safe and sound’.
This is just one of the examples provided by Reem who shook her head and gurgled then
smiled with pride in her ability to make her point with her example.
Likewise, Burhan thought that his English was okay when they first resettled back
in 2016. He remembers studying it in school and doing well but when they moved to the
U.S. he realized that people around him say: “gonna and wanna instead of going to and
want to which I was never taught at school.” Medical terminology was also unfamiliar to
Burhan and his family. He credits his cellphone in helping him figure things out and also
people he and his family know who tried to explain what the terminology is and what
they have to do, if necessary.
Akram presented another feature of the English language that he finds
challenging, which is grammar. “Learning new words is important and I try to learn at
least one new word everyday but all the words would not help me unless I learn how to
use them when I speak with people.” Akram explained that English grammar takes time
to learn and he works long hours so that he does not have time to take classes at this time.
RQ5: What are Syrian refugees’ perceptions of their own acculturation in their host
country (USA)?
Data from the AARSA-II survey did not indicate a positive relationship between
level of acculturation and the participants’ length of time in the United States. Although
the majority of the participants (N = 21) resettled in the U.S. in 2016, a slight difference
between the levels of acculturation of those who entered in 2014 vs. 2017 was found.
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Notably, Syrian refugees who agreed to participate in the interviews (n = 5) scored higher
on items related to AAmC than those who did not. Further analysis of interview data
provided support for this finding. Burhan, for instance, described a new awareness of
American football but questions the name ‘football’ as he felt that soccer is football but
“American football should be called something else because players rarely kick the ball.”
Burhan shared other information related to living in the U.S. and some of the
changes he saw in himself. Burhan explained that since resettlement, he learned to be
more specific with time. In the U.S. “you have to be specific . . . you cannot say I will
come visit you this weekend . . . you have to tell people what day and what time,” Burhan
added. He also described himself as a different person clarifying that before coming to
the U.S. he received a monthly allowance from his parents. Here in the U.S. he described
a different way of life “where you are able to find work and then you can pay your
cellphone bill and car insurance . . . I feel more mature and responsible but only because I
have a job which was not the case before resettlement.”
Although survey data analysis did not indicate a relationship between length of
time in the U.S. and perception of acculturation, it seems to contribute to participants’
sense of belonging and their increased level of confidence in their understanding of their
new environment. This was apparent in Reem’s openness in telling her story. Reem felt
that she knows more now about the educational system than she did when she first
arrived. She explained that learning about how things work here helped her formulate a
plan for the future. She attributed her ability to avoid making costly mistakes like
attempting to take required tests for the alternative teaching certification, which are not

61

free, to “being in the U.S. long enough to ask questions and figure out what it takes so
that I don’t waste any money before I am ready.”
Tarek also credited his years in the U.S. to his increased level of success as a
college student. He explained: “when I look at papers I wrote two years ago I think wow I
would write this differently now . . . I would not make those same mistakes, I would
choose different words.” He attributed his continued success to his increased level of
English proficiency that he relates to being in the U.S. for a couple of years.
Discomfort with Refugee Status
Although not a reoccurring theme, the topic of refugee vs. immigrant was raised
during one of the interviews. Near the end of the interview, Akram hesitantly opened a
new subject for discussion related to his status as a refugee. Akram expressed his
appreciation and satisfaction with the kindness and assistance he and his family received
from the government and volunteers alike. He, mentioned, however, that there seems to
be a stigma attached to being a refugee. On occasion, he felt that some people made
disparaging remarks indicating that Syrian immigrants were quick to separate themselves
from those who resettled as refugees.
Emerging Themes Derived from the Qualitative Data Analysis
Data were organized, examined, coded based on common language used by
participants, generalized into themes, described, and, finally, meaning-making process of
finding was followed (Creswell, 2005). Making sense of the individual accounts of
Syrian refugees’ experiences was a process that evolved over time as findings were
closely studied and dissected in order to understand the participants’ linguistic
experiences and make meaning of themes that emerged in the process. Although review
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and in-depth analyses of the data that involved immersion in the transcripts with thorough
line by line analyses to identify categories and themes (Esterberg, 2002), these themes
often overlapped and lines separating them were often blurry. This will be further
discussed in Chapter 5.
Random Acts of Kindness
Random acts of kindness was a theme that emerged from closely reviewing
interviews with Syrian refugees. Catholic Charities and Islamic Centers provide
assistance to Syrian refugees. Akram expressed gratitude towards all who helped him and
his family over since their resettlement in 2016. He especially recalls the lady from
Catholic Charities who picked him, his wife, and three daughters up from the airport and
provided assistance for the days and weeks that followed. When asked to explain what
types of assistance she provided, Akram explained with great appreciation that she helped
with everything from making sure they had groceries and other necessities to finding
them information related to enrolling the children in local schools. Akram added that
because she knew we could not speak English, she brought an Algerian lady with her
who helped with translations.
Akram wanted to tell an incredible story of people helping people and how he is
forever indebted. He starts the story with a brief description of his background. He has
been cooking since he was ten, which is around the time he dropped out of school after
the third grade. Soon after he moved to his city of resettlement, he joined the local
mosque where he met other people from the Middle East and shared with them his skills
as a cook of Middle Eastern foods. He catered parties, holidays, and special events but his
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food was so great that some of the wealthy locals opened a Middle Eastern restaurant and
hired him as their cook. “It is a dream . . . I am beyond appreciative.”
Amena also recalls a story when soon after resettlement in the U.S. she needed to
go to the supermarket and thought she remembered which way it was but when she
walked out of her house, she realized that she could not remember which way it was. She
explains that she must have looked totally lost because her neighbor who was pulling out
of her driveway saw her and asked her if she needed help. Amena explained in “broken
English” that she thought the supermarket was close by but could not remember in which
direction. The neighbor asked Amena to get in her car and she would give her a ride and
she also waited for her and took her back home. Amena explained that she still
appreciates her neighbor’s kindness because it was much needed at the time.
Concerns for the Future
The question related to hopes and dreams for the future produced contrasting
answers that reflect internal struggles. Akram was quick to answer. “U.S. citizenship, no
doubt” he said with a big smile that filled his face. He acknowledged that it would take
years but that was something to look forward to. Reem was conflicted. She thought that
professionals get good high paying jobs in the U.S. She explained that she has a college
degree but because of her lack of understanding of “how things work here in the U.S. and
also my less than perfect English, I am not able to use my training but instead I work as a
teacher aide in an elementary school.” Reem quickly clarified that she does not want to
be misunderstood because she is very grateful for the opportunity to be here and to learn
new things but she added: “it is just fear, I think . . . I need to stop this” meaning her
fears and worries.
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Amena’s concerns for the future were related to her children. Specifically, she is
afraid that the children lose the values and traditions that she grew up with because, she
explained, “they are young and I do not know if we will continue to have the same
relationship in five years.” Amena worries whether her children can hold on to their old
values and traditions while adopting new Western values. “Family is important and
maintaining ties is important,” Amena concluded.
Tarek is also concerned. He is a young college student who is stressed out about
success. He discussed his struggles with academic requirements, textbooks that are often
confusing and required papers that take a very long to write. “I want to make it,” he said.
“I have to make it because failing is not an option,” he adds. Academic English is much
more challenging than chitchatting with friends and he finds that reading textbook is “not
always easy . . . it is actually confusing and I have to read and reread parts which takes so
long. I just have to stick with it . . . We went through so much to get here.”
To the contrary, Burhan was much more optimistic about his future. He
repeatedly discussed opportunities available to him here in the U.S. He is “very
enthusiastic about the possibilities.” He explains his excitement by adding: “a college
degree from the United States of America can open so many doors for me . . . If I cannot
find work here I might be able to find a nice job in the Middle East somewhere. I can
even help rebuild Syria someday.”
Perception of Resettlement vs. Experiences
When asked about the experience of resettlement and whether life in the United
States is what the participants expected, answers varied from surprises at the way of life
to “it is exactly what we thought it would be.” For instance, Burhan’s most surprising
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shock was finding out that students in middle school could buy drugs here because it is
available to them and some kids are selling drugs in these schools. If you have family
members who are still young, you have to be concerned for them because they do not
always know how to say no and sometimes the parents do not know about these
situations. “We just thought you had to go to a bad neighborhood to get drugs,” he added
shaking his head.
Reem, on the other hand, discussed the level of comfort in the U.S. and how nice
and helpful people are, while Akram was much more specific in his description of his
surprise shortly after resettlement. He explained that in order to make an acceptable
living in the U.S., he has to work six days a week at the restaurant which closes on
Monday but he goes to work on his day off to scrub surfaces and appliances. “I am not
sure how long I can go on like this but I keep going for my family and my daughters’
future,” he explained.
When asked why he felt that he has to work on his day off, Akram replied: “I
have a good job. It pays well and I do not want to lose it.” He works very long hours and
he explained that he does not know how long he would be able to keep up this life style.
Amena, on the other hand, had a more philosophical outlook. She shared that coming to
the U.S. was exciting. “I saw many American movies and thought that we would all drive
luxury cars after we got here,” Amena explained. “It is difficult,” she said, adding:
“moving to a new place and starting a new life was exciting but the reality is there is so
much to learn and do . . . it is overwhelming sometimes”.
Interviews with Refugee Agency Workers and Volunteers
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Employees at refugee agencies and volunteers at faith-based organizations were
instrumental in providing a perspective that Syrian refugees could not provide. Interviews
with workers and volunteers produced unmatched perspective that highlighted struggles
and concerns that were not shared by Syrian refugees. Setting up meetings and interviews
with this group of participants was not always easy and often required multiple phone
calls, emails, and rescheduling which is understood as their schedules often change based
on the needs of the refugees they serve.
During one of the early visits to a local mosque in order to set up a meeting with a
Syrian refugee, a lady in the parking lot gave me the name and phone number of
someone, she explained, is “in charge of assisting Syrian immigrants and refugees.” It
became clear from the conversation that mosques in various parts of the country serve as
anchors for a great number of Syrian refugees. As Louise put it, “faith-based services are
great because people want to help and if they cannot give time they often donate money
and other resources.”
Fatma, who is a volunteer in North Carolina, shared that a Syrian refugee who is
in middle school confided in her that people tease her at school for always wearing a
headscarf and repeatedly ask her who she is dating. “This is stressful for the middle
schooler.” Fatma explained. The girl did not feel comfortable sharing these stories with
her family because she did not want them to worry about her. Fatma provided support as
much as she could but confessed that “even children encounter difficult situations.”
Zack, who is from Georgia (a state in the Southeastern regions of the U.S.), began
with simply stating that one of the biggest challenges is that Syrian refugees, like all other
refugees, need help from the moment they get here. He explained that the government
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provides assistance for a certain amount of time including healthcare and food stamps but
the help stops at some point. In some cases, Zack added, “faith-based organizations step
in and provide additional assistance.” Many Syrian refugees find work because they do
not want to continue to ask for help and have the added stigma of being a burden on the
taxpayers. “But others become totally dependent and are surprised when the financial
support discontinues . . . there is a culture of dependency in some cases . . . the reality is
that at some point they have to become self-sufficient but there are no programs that help
with that.”
Similarly, Salah who volunteers with Syrian refugees in North Florida, expressed
some concern that some of the refugees adapt more easily than others and those who do
not seem to struggle for long periods of time and “are seen by some as lazy.” This group
of refugees, like any other group, is diverse and “I deal with those who are eager to start a
new life and do new things and those who are unable to do much and wait for someone to
assist them.” Salah added: “I encourage them to try to adapt and the majority of the
people here realize that this is their new home and they must acclimate.”
Another challenge for Syrian refugees is that even the ones who are ready to go to
work as early as possible, their limited English language skills hold them back. Many do
not know how to interview for a job. They do not know much about our educational
system and about registering their children in school. Some of them need medical
services and they do not know how to ask for help and in some cases do not know that
there is help available.
Louise who is a refugee worker in Atlanta, GA, presented a unique perspective
that was provoked by anger at “political games that result in policies that hurt deserving
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people.” She describes offices that once resettled hundreds of refugees each month as
now resettling one, two, or three refugees. She partially attributed this drastic reduction to
the Muslim ban that went into effect in 2017. She recalls 2015 as a great year for
resettlement but 2016 as an even greater year for Syrian refugees.
Salah, who volunteers at a mosque in North Florida, explained that he works with
Syrian refugees who are Muslims and describes a heightened level of anxiety. Many of
them, he explained, know about the political climate and that the situation has changed
for them here in the U.S. “This is stressful for them although many show excitement for
being here and for second chances . . . they do not want people to think that they are not
appreciative,” Salah clarified.
When asked about challenges in resettling Syrian refugees, Louise brought up
budget cuts for refugees, which affected many Syrians who are still in need of assistance
as many of them have not even been in the U.S. for two year. She insisted “it is
impossible for people to become self-sufficient in a few months in a new country and a
language they do not know . . . services have been slashed.” Likewise, Salah recalled
renting a seven-passenger van to take 6 Syrian refugees to an immigration office over
three hours from where they live for fingerprinting. He rented the van because the
refugees either did not have a dependable method of transportation and/or did not know
where to go or what to do. Salah insisted that not everyone can take a day off work to
provide this type of service to a friend or a patron at the same place of worship. Salah
added: “It would be nice to keep these things in mind when resettling Syrian refugees or
any refugees but I am glad that I was able to do this. What happens to those who do not
have someone like me, though?”
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Housing seems to be an issue in some communities that slows some Syrian
refugees from reaching self-sufficiency. In the Atlanta area, for instance, the main
challenge has been related to housing according to Karen. “We often end up placing
Syrian refugees in homes that are 30 miles away from our office which creates
transportation problem for some who do not have cars or cannot drive.” In many areas,
public transportation is not reliable and walking for miles to get groceries is not feasible.
Karen explained that in such situations people cannot buy food, apply for a job, or go to
work.
Even areas that are friendly to refugees are not without challenges. In one
incident, a lady working with a faith-based refugee service group in central Florida
explained that there has been an increase in the number of volunteers interested in
helping Syrian refugees due to media coverage. Volunteers are great because they help
transport people, deliver household items, and provide free tutoring. In some cases,
although they mean well, volunteers create unintended complications for Syrian refugees.
For example, a volunteer was able to locate an old car someone wanted to donate and
offered it to a Syrian refugee he assists. Although it seems helpful and generous, it
created problems. Jasmine who works with an Islamic Center in South Florida explained
that the main problem was “that Syrian refugee did not know much about traffic rules,
did not know that insurance is required, and did not know that owning a car means that
you need to have money for gas and occasional maintenance.”
Another incident related to volunteers and “unintended trouble” was shared by
Louise. Louise, frustrated, explained that a volunteer told a Syrian refugee that she should
make jewelry and sell her work online because she can make a good living without
70

leaving her home. The Syrian refugee was new in the U.S. and did not know anything
about starting a business or setting up a website. The Syrian refugee did not know
anything about income tax and other matters related to owning a small business. The
husband was not happy about the complications that followed this business venture.
Shaking her head, Louise said: “volunteers just don’t know that what might work with
someone who has been living in the U.S. for years might not always apply to Syrian
refugees who have only been in the country for a few months or a couple of years.”
Louise ended the conversation on this topic with a strong statement related to volunteers
of all types. “Volunteers who work directly with Syrian refugees must go through some
type of training so that they do not cause harm.”
Most of the answers Syrian refugees provided were positive with appreciation for
kindness, opportunities, and second chances. Workers and volunteers echoed the same
sentiment. When asked about Syrian refugees’ avoidance of discussing negative
experiences, Louise answered: “For the most part they are treated well and people are
kind and respectful but . . . I think that they don’t want to share negative stories that
people will think they are unappreciative or ungrateful for receiving assistance but some
do get asked ugly questions about being terrorists or the reason they wear a scarf over
their head in the heat . . . The bad thing is that people ask these questions and pretend to
be joking but it is harassment and there is a level of Islamophobia.”
Summary
A number of studies have focused on the mental and health conditions of Syrian
refugees in various parts of the world; however, at the time of this study, little was known

71

about resettlement concerns, language learning experiences, and their integration abilities
through acculturation.
All data collected from the survey were interpreted with great caution due to the
small sample size, which was expected to yield low statistical power and effect size.
Although results from such a sample may not be statistically meaningful, the study
produced a glimpse into the experiences and views of Syrian refugees who resettled in
the U.S. between 2011 and 2018.
Although research supports the notion that groups become integrated into new
environments in a variety of ways (Phillimore, 2010), the study findings contribute to the
body of research of refugees, Syrian refugees in particular, and offers further evidence
that support a relationship between acculturation and factors including length of time in
the country of resettlement and the complex process of language learning, particularly
with adults who have the added responsibilities of caring for family members and
providing for children.

72

CHAPTER V – DISCUSSION
This study sought to increase the understanding of the acculturative and linguistic
experiences of Syrian refugees who resettled in the United States from 2011 until 2018.
The general lack of research and information related to this group of refugees warranted
the study, which offers what could be considered preliminary findings and understanding
of the views and experiences of Syrian refugees in the United States.
The study presents Syrian refugees’ interpretations of their experiences of
resettlement in the United States in relationship to their acculturation levels and linguistic
experiences after resettlement. This chapter presents a discussion of the results and
findings of the study, recommendations, and implications for future research.
The mixed method approach to the study allowed for the examination of the
acculturation of Syrian refugees and their English language experiences in the U.S.
Specifically, the study aimed to examine whether there is a relationship between level of
acculturation and length of time in the U.S, level of education, and age of Syrian refugees
in the United States. Further, the study sought to collect information related to the
English language skills and other linguistic experiences of participants from 2011 until
the time of the data collection in 2018.
A total of 21 Syrian refugees participated in the study and provided information
related to the following research questions:
Quantitative Research Questions
RQ1: Is there a difference among Syrian refugees’ acculturation based on length of time
at their host country?
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RQ2: Is there a difference among Syrian refugees’ acculturation based on their level of
education?
RQ3: Is there a difference among Syrian refugees’ acculturation based on their age?
Qualitative Research Questions
RQ4: What are Syrian refugees’ experiences with language learning in their host
country?
RQ5: What are Syrian refugees’ perceptions of their own acculturation in their host
country?
Because interview questions and survey items probe into participants’ innermost
feelings and require reflection into past and present experiences, it was necessary to share
personal stories of my own incidents with language learning and acculturation as an
immigrant to the United States in order to establish trust. This was not only instinctual
due to my background as an immigrant from the same part of the world and my
knowledge of cultural norms, but it was also based on reviews of literature and
publications related to effective research, particularly qualitative studies (Esterberg,
2002; Merriam & Tisdell, 2016).
Agency workers and volunteers provided invaluable insight into the experiences
of Syrian refugees in the Southeastern region of the U.S. The seven participants who
allowed me to interview them were eager to share their stories and their concerns. They
were open and willing to provide information the Syrian refugees themselves were not
able to provide and enriched the findings of the study. I previously discussed the
limitations of the ARSAA-II survey in accurately painting a true picture of the level of
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acculturation of the participants, however, I found that data collected from interviews
filled in the gaps with reactions to questions that were unanswered.
Relationship of the Findings to the Conceptual Framework
Results and findings of the interviews, which produced rich qualitative data,
provided some knowledge of Syrian refugees’ linguistic experiences and the changes that
happened to those who resettled in the U.S between 2011 and 2018. Although
quantitative data were interpreted with caution due to the small sample size, the analyses
of results from the acculturation survey offered insight into the acculturation of the
participants. The data analyses were supported by acculturation theories that point to a
close orientation with one’s native culture particularly during the early years after
relocation (Cuellar et al., 2012).
Learning a new language is a complex process and it is expected that Syrian
refugees will continue to experience linguistic challenges based on the conceptual
framework provided by second language acquisition theories which confirm that
language learning takes years and factors including stressors affect the language learning
process. The theory of second language acquisition aided in the explanation of the
experiences of Syrian refugees and their English language challenges and struggles
(Jordan, 2004; Krashen, 2003).
Life experiences shape and touch people’s lives, their ability to learn, and their
interpretations of these experiences (Mezirow, 1997) which is evident in the views of
Syrian refugees and their perspective on resettlement in the U.S. Psychological factors
along with spiritual and social aspects influence individuals and their ability to decode
events they experience (Merriam, Caffarella, & Baumgartner, 2007). Transformative
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learning is that process that Syrian refugees’ went through while attempting to make
sense of their old experiences and reflecting on their new lives in the U.S. (Knowles,
Holton III, & Swanson, 2015).
Second language acquisition involves affective factors such as anxiety and stress
and they often refer to as “the emotional side of human behavior” (Brown, 2014, p. 142)
in language learning. Gass et al. (2013) discussed culture shock and language shock as
stressors that affect language learning. Although differences between language learning
in adulthood vs. learning in childhood is still studied and discussed in the field of second
language acquisition (see Brown, 2014; Gass, Behney, & Plonsky, 2013), learning a new
language takes time and there are certain elements of language learning that are
challenging to adults, i.e. pronunciation which is closely linked to the age of the learner.
Specifically, age is often considered a contributing factor to learners’ foreign accent
when speaking a new language (Brown, 2014).
The complexity of acculturation is supported by many years of research and is
often difficult to explain as it manifests itself in various levels and behaviors based on
circumstances surrounding experiences as well as other conditions (Khan, Lindridge, &
Pusaksrikit, 2018; Laroche & Jamal, 2015) as it is the case with Syrian refugees.
Additionally, acculturation involves elements of deep culture that include family ties,
friendships, modesty, attitudes towards aging, time, and responsibilities towards elder
relatives. Additionally, religion, marriage, and courtship are key to many cultures and
must be taken into consideration when evaluating levels of acculturation.
Nonetheless, elements of surface culture are easier to identify which warrants
including them in the survey as opposed to elements of deep culture that cannot be
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observed and are often much more difficult to identify (Phillips & Loyd, 2006; Shaules,
2010). Although not without limitations, the ARSAA-II survey was, to some degree,
appropriate for the study as it provided data related to Syrian refugees assessment of their
own level of acculturation.
Theories of acculturation as well as second language acquisition were at the
forefront of the study and although participants were asked direct questions related to
their acculturative and linguistic experiences, the transformative learning theory
intersected into all areas of Syrian refugees resettlement experiences. This became
apparent during analysis of participants’ responses to questions related to their ability to
make meaning of their struggles and challenges. The findings and analysis of Syrian
refugees’ experiences are in direct alignment with the transformative learning theory as it
relates to the manner in which adults interpret events that happen to them based on their
unique life experiences (Brockett, 2015; Merriam, Caffarella, & Baumgartner, 2007;
Mezirow, 1991). Further, learning comes from being in the classroom but also from reallife experiences (Lessard-Clouston, 2018) and therefore it is necessary to note that
transformational learning, language, and culture are intertwined elements in the lives of
Syrian refugees.
When transformation takes place, individuals’ behavior develops into something
different from what it was prior to undergoing transformative experiences (Brookfield,
2012). Brookfield goes on to describe learning as an “identifiable change that has
occurred in the learner” (p. 136). Brookfield also suggested that workplace learning is an
important part of adult learning and extends the concept to learning from other
experiences like taking care of family members. Correspondingly, Syrian refugees who
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participated in the interviews credited learning English and many customs about the U.S.
from interactions with people at work and other settings. Further, volunteers at faithbased organization like Salah, knowingly or unknowingly, seem to promote learning
about aspects of transformative learning by encouraging newcomers to become open to
perspectives and values of their resettlement communities thus not only promoting
transformation but also acculturation.
Additionally, language learning takes years to fully develop and so does
acculturation, therefore participants low scores found on items 13 and 15 on the survey
were not surprising. These two items related to the development of reading and writing
skills in English, which often take longer than a couple of years to develop (Ovando &
Combs, 2012).
Overlap of Themes
Although data were closely reviewed and analyzed for emerging themes, the lines
separating these themes were often blurry. For instance, language-related challenges were
reported as a separate theme in chapter 4, although it was closely aligned with the length
of time in the United States, which was another theme that emerged from the analysis of
data. Time in the country generally affects learning English and participants’ ability to
recognize difficulties and challenges. This is undoubtedly attributed to the individuals’
increased level and understanding of English. As one participant explained, early on in
the resettlement, their English was so limited that they could not tell if there were
misunderstandings or miscommunications.
Likewise, concerns for the future seem to closely align with the length of time in
the U.S. The longer the stay, the less concerned participants became. This appeared to be
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due to increased awareness of services and opportunities available to them and their
families, which seem to ease their worries for the future. Longer time in the U.S.
corresponded with an increased level of belonging which was evident from the in depth
interviews.
Limitations of the Study
While it was easy to find Syrian immigrants, it was difficult to find Syrian
refugees who resettled in the United States between 2011 and 2018, which was the target
population for the study. Although nearly 20,000 Syrian refugees resettled in 2016 and
2017 alone, they are scattered all over the U.S. and reaching them was not only expensive
but also challenging and time consuming. Further, many were reluctant to participate
although confidentiality was promised. The small sample size, therefore, is a considerable
limitation of the study. Due to the low number of participants and the lack of diversity in
the group, it is difficult to generalize findings to the Syrian refugee population in the U.S.
from 2011 to 2018.
The snowball method was applied as an acceptable sample selection technique
that is appropriate particularly when the target population for a study is difficult to recruit
(Sadler, Lee, Lim, &Fullerton, 2010). The method of selection of participants, therefore,
did not include random selection techniques due to the limited number of willing
participants, thus, limiting generalization of findings to the whole Syrian population in
the United States that resettled after the start of the Syrian civil war in 2011.
Although the ARSAA-II produced reliable results when used with various Arabic
speaking ethnic groups and has been tested and validated as an appropriate instrument for
identifying acculturation among participants (see Jadalla & Lee, 2012, 2015), the
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acculturation questions on the ARSAA-II survey appear to measure acculturative degrees
at surface levels. The questions do not provide information related to deeper levels of
adaptation beyond frequency of English language use and listening to music or watching
television in the language of the host country, thus, findings are limited to the surface
level questions of acculturation asked on the survey and do not provide information
related to beliefs, feelings, values, and attitudes related to two cultures. Additionally, the
ARSAA-II was not designed to survey acculturation levels of refugees who differ from
immigrants in the nature of their resettlement and choice for migration.
The small sample size of participants was presented as a limitation of the study. It
remains unclear how different the results of the acculturation survey would have been
had a larger number of Syrian refugees agreed to participate in the study. There is no
doubt that a larger sample with participants from other areas of the country could have
provided further insight into the acculturative and linguistic experiences of Syrian
refugees in various settings as regions of the U.S. have differing attitudes and levels of
tolerance towards culturally and linguistically diverse groups.
Recommendations for Future Research
The findings of this study can be viewed as a starting point to a much needed in
depth examination of the experiences of Syrian refugees who resettled in the U.S.
between 2011 and 2018. The long term effect of the traumatic experiences of fleeing their
homes and the uncertainty of the resettlement process need to be reevaluated over time in
order to determine whether there are specific needs for certain services that did not
present themselves at the time of this study.
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Further, the findings of this study, as well as others, also point to the need for
more support for refugees. Refugees can benefit from resources designed to introduce the
culture of the new country in a positive manner that both encourages refugees to be open
to it while encouraged to maintain a close connection to their native culture and thus
encouraging bicultural approach to living in the U.S. which has been linked to higher
levels of satisfaction (Miller, 2007). The purpose of acculturation is not to replace one
culture with another but instead it is a process that allows individuals to hold on to their
traditions and values while embracing aspects of a new culture which in turn has been
linked to a more positive connection to a new society (Berry & Sabatier, 2011).
Likewise, although there are English language classes offered at various
institutions, some consideration must be given to the demands of life for refugees
resettling in a country with a language they know little or nothing about. Making
language-learning possible at times of the day when some refugees are not working is
necessary. While this seems to be an unrealistic expectation, non-traditional methods of
teaching through volunteer tutors may be a suitable alternative to this issue. There are
many educational programs where students would like to experience tutoring an English
language learner and matching these students with refugees who have unconventional
jobs and work hours may be a solution that needs to be considered by agencies and
organizations that support refugees and their resettlement in the United States.
Conclusions
Acculturation is not a simple process. The acculturation of Syrian refugees seems
to be influenced by the company they keep which is not that unusual. In this study, the
background of the researcher played a central role in the interpretation of research
81

findings (Creswell, 2009) rings true. Although I am neither a refugee nor Syrian, my own
experiences with acculturation and language learning certainly informed my
interpretation and analysis of the data collected. My first-hand knowledge of the
challenges and the struggles of relocation helped me make connections with and meaning
of the stories Syrian refugees participated in this study told.
It is not clear if the national level of scrutiny of migrants from the Middle East
and the negative attitudes of some people contributes to the low levels of acculturation
(Berry et al, 2006) of Syrian refugees who participated in the study or whether the length
of time spent in the country is a bigger contributing factor. Also, the natural desire to
spend time with people who share their language, culture, and experiences limited their
time spent with the majority culture and subsequently contributed to the low level of
acculturation. To this end, it is my belief that there is a need for a tool designed to
measure the acculturation of refugees and immigrants at a much deeper level that goes
beyond food, music, and television in determining level of acculturation.
The results of this study confirm what others before me concluded regarding the
challenges and struggles of acculturation and language learning for migrants of all kinds.
The idea that Syrian refugees have to survive here in the U.S. because they do not have a
safe home to go to is daunting or as Akram put it: “we have to make it here because we
do not have a choice.”
This study sought a much-needed understanding of the acculturation and
linguistic experiences of Syrian refugees who resettled in the U.S. from 2011 – 2018.
Over the years, various studies have examined acculturation with a number of ethnic
groups and findings have contributed to a general acknowledgement of the
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multifariousness of acculturation as complex construct. The current study provided some
insight into Syrian refugees and their experiences in the United States but most
importantly, it endorses the concept that acculturation and language learning are difficult
constructs that take adults a long time to achieve.
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APPENDIX A – ARSAA – II
The Acculturation Rating Scale for Arab Americans-II – English Version
Circle the number that best describes your response to each of the items below

No.

Item

1.

I speak Arabic

2.

I speak English

3.

I enjoy speaking Arabic

4.

I associate with Americans

5.

I associate with Arabs or Arab Americans

6.

I enjoy listening to Arabic language music

7.

I enjoy listening to English language music

8.

I enjoy Arabic TV

9.

I enjoy English language TV (American TV)

10.

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

I enjoy English language
movies (American movies)

1

2

3

4

5

11.

I enjoy Arabic language movies (Arabic
movies)

1

2

3

4

5

12.

I enjoy reading e.g., books in Arabic

1

2

3

4

5

13.

I enjoy reading e.g., books in English

1

2

3

4

5

14.

I write (e.g., letters, notes) in
Arabic

1

2

3

4

5

I write (e.g., letters, notes) in
English

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

15.

16.

My thinking is done in English language

17.

My thinking is done in Arabic language
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Item
No.

18.

My contact with my home country has been
1

2

3

4

5

1

2

3

4

5

19.

My contact with the U.S.A. has been

20.

My father identifies or identified himself as
An Arab

1

2

3

4

5

21.

My mother identifies or identified herself as
an Arab

1

2

3

4

5

22.

My friends, while I was growing up, where of
Arabic origin

1

2

3

4

5

23.

My friends, while I was growing up, where of
American origin

1

2

3

4

5

24.

In my family, we cook Arabic foods
1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

25.

26.

My friends now are of Anglo origin
(Americans)
My friends now are of Arabic origin (Arabs)

27.

I like to identify myself as a White
American

1

2

3

4

5

28.

I like to identify myself as an
Arab American

1

2

3

4

5

29.

I like to identify myself as an Arab

1

2

3

4

5

30.

I like to identify myself as an
American

1

2

3

4

5

Acculturation Rating Scale for Arab Americans-II (English version) (Jadalla, 2007)
Modified from Acculturation Rating Scale for Mexican Americans-II (Cũellar, Arnold, &
Maldonado, 1995)
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The Acculturation Rating Scale for Arab Americans-II – Arabic Version

ً الرقم

1

أبدا
ً 
أتحدثً اللغةً العربية

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

2

ً أتحدثً اللغةً 
اإلنجليزيةً 
ً أستمتعً بتحدثً اللغةالعربية

4

ً أرافقً األمريكينً 

5

ً أرافقً العربً أوً األمريكينً منً 
أصلً عربيً ً (ً العربً األمريكانً )
ً أستمتعً بسماعً الموسيقىً 
العربية

1

7

ً أستمتعً بسماعً الموسيقىً 
أألمريكية

8

أستمتع ً بمشاهدة ً التلفزيونً 
الناطقً باللغةً ً العربية
أستمتعً بمشاهدةً التلفزيونً 
الناطقً باللغةً ً ً اإلنجليزية
ً أستمتعً بمشاهدةً األفالمً األفالمً 
أألمريكيةً ً 

3

6

9
10
11
12

13

14

ً أستمتعً بمشاهدةً األفالمً العربية
ً أستمتعً بالقراءةً باللغةً 
العربيةً (ً مثالً ً قراءةً 
الكتبً أوً المجالتً )
ً أستمتعً بالقراءةً باللغةً 
اإلنجليزيةً (ً مثالً ً قراءةً 
الكتبً أوً المجالتً )
ً أكتبً باللغةً العربية
ً (ً مثالً ً كتابةً الرسائلً أوً 
المالحظاتً )

ً ليسً 
غالباً ً 

ً أحياناً ً  غالب
اً 

ً دائماً ً 

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

1
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2

2

3

3

4

4

5

5

15

ً أكتبً باللغةً اإلنجليزية
ً (ً مثالً ً كتابةً الرسائلً أوً 
المالحظاتً )
ً تفكيريً يتمً باللغةً 
اإلنجليزيةً 
ً تفكيريً يتمً 
باللغةً العربيةً ً 
ماً زلتً أحافظً علىً ً 
تواصليً معً بلديً ً األصلي
أحرصعلىً تواصليً معً ثقافةً 
الوالياتً ً المتحدةً األمريكيةً 
ً يعتبرً والديً نفسهً عربيا

21

ً تعتبرً والدتيً نفسهاً عربية

22

ً كانً معظمً أصدقائيً منً أصلً 
عربيً فيً ً سنواتً طفولتيً وً 
صباي
ً كانً معظمً أصدقائيً منً أصلً 
أمريكيً فيً ً سنواتً طفولتيً وً 
صباي
ً فيعائلتيً ً نقومً بطهيً الطعامً 
وألمأكوالتً ً العربية
ً أصدقائيً حالياً منً أصلً أمريكيً 

26

ً أصدقائيً حالياً منً أصلً عربي

27

ً أحبذً أنً أعتبرً نفسيً أمريكياً 
بحتاً ً ﴿غربياًٍّ ﴾

28

ً أحبذً أنً أعتبرً نفسيً 
عربياً أمريكياً ً ً 
ً أحبذً أنً أعتبرً نفسيً عربيا

30

ً أحبذً أنً أعتبرً نفسيً أمريكياً ً 

16
17
18
19
20

23

24
25

29

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Acculturation Rating Scale for Arab Americans-II (ARSAA-II): Arabic version
(Copyright Jadalla, 2007).
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APPENDIX B – ARSAA-II User Agreement
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APPENDIX C
Interview Protocol Script
My name is Amany Habib.
How are you?
Thank you for meeting with me and for your time. I really appreciate it. Your thoughts
and answers will not only help me and my research but they can also help other people
learn more about your experiences and journey out of Syria. So again, thank you.
I would like to start our discussion with a few questions.
1. When did you come to the United States?
2. When did you leave Syria? Did you leave alone or were there other people who
left with you? Family, neighbors, or friends?
3. Why was it necessary for you to leave Syria at that time?
4. Tell me about the experience. How did you decide it was time to leave? Did you
have time to prepare? How did you prepare? Where did you go first after leaving
your home?
5. How was life there (at refugee camps?)? How long did you stay there?
6. When did you hear the news about your resettlement in the United States? What
happened after that? How did you end up in ----------- (place in U.S.)? How long
have you been in this location ---------- (in the U.S.)?
7. How has going through this experience affected the way you communicate with
other people? Family, friends, acquaintances, etc.
8. Tell me about your contacts with other Syrians in the United States. Is it on
regular basis?
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9. How much time do you spend with other Syrians in your area? Do you talk about
life in the United States? Do you talk about life in Syria? What are some of the
topics you mostly talk about? Were there people who helped you get started here?
Where do you go to get help when you have to do something for the first time?
10. How would you describe your life in the United States? Are you happy?
11. Tell me about your hopes and dreams for the future?
12. How has your experiences been with non-Arabs in the United States? Tell me
about your experiences. Tell me about the biggest challenges.
13. Tell me about how much you use the English language.
14. Where do you speak English? When you go shopping, at work, etc.
15. How do you describe your level of proficiency in the English language?
16. What is the most difficult part of the English language?
17. Tell me about how non-Arabs react to you when you speak English with you.
18. Do non-Arabs understand you when you speak English to them? Do they ask you
to repeat what you say? Do you think that there were situations when there was a
misunderstanding because of the language barrier?
19. Is your English better or the same at it was when you first resettled in the United
States? If you had to rate your English, what level would you rate yourself?
20. How did you first feel when you came to the United States? Do you still feel the
same way?
21. Tell me how you think you changed from the time you left Syria until now. How
do you think this experience affected you?
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22. How often do you think about your journey out of Syria? Is it difficult to think
about how you had to leave Syria?
23. Are you comfortable here? What surprised you the most about living in the
United States?
24. Tell me about the experience of living in a new country. Is it what you expected it
to be? How so?
25. What is the best part about living in the United States? What do you like the most
about life in the U.S.?
26. What is the most difficult part about living in the United States? What do you
dislike about living in the U.S.?
27. Tell me about your ability to communicate with Syrians and with Americans.
How is this similar or different?
28. Do you have children? How old? Are they enrolled in schools?
29. If yes, tell me about enrolling your children in a school in the United States? Did
you get any help from people? Who helped you?
30. Tell me about your communication with the teachers and the school. Do you need
an interpreter when you go to school? Who helps you? How is your relationship
with the teachers?
31. Did you learn English before coming to the United States? If yes, when, where,
and for how long? What do you find most difficult about the English language?
32. What helps you improve your English here in the United States? Is it talking to
people, watching TV, reading, etc.?
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33. How do you feel about joining English classes for adults? Are there English
classes that you are interested in taking? Where are they? If you are enrolled in
one, how is it going?
34. If you had to describe your English, would you say it is fluent? Is it beginner’s
level or is it somewhere in the middle?
35. What do you think will help you improve your English? Do you take classes?
Who do you speak English with? Do you think taking classes in English helps?
How comfortable are you speaking English at this time?
36. Do you consider settling permanently in the United States or do you think you
will someday return to Syria?
37. What do you miss the most about Syria? Do you hope to go back to Syria
someday? To live or to visit?
38. How did your experience leaving Syria and resettling in the United States change
you? What is the biggest difference in you now as compared to before you left
Syria?
39. What advice would you give to a Syrian refugee who just arrived?
40. What advice would you give someone who is working with Syrian refugees here
in the United Stated? Tell me about what employees could have done to make
your experience easier when you first came to the United States.

You shared helpful information. Thank you so much for talking with me today. If you
have any questions or if you would like to add anything to this discussion, please do not
hesitate to contact me at this number: 850-206-2606.
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Interview Protocol Script – Arabic Version
بروتوكول برمجة المقابالت
انا اسمي اماني حبيب.
كيف حالك؟
شكرا على اللقاء معي وعلى وقتك .أنا فعال أقدر ذلك .لن تساعدني
ًا مساعدة
أفكاري وإجاباتي في بحثي وحسب  ،بل يمكنهما أيض
اآلخرين على معرفة المزيد عن تجاربك ورحلتك خارج سوريا .مرة
أخرى  ،شكرا لك.
أود أن أبدأ مناقشتنا بهذه األسئلة:
 .1متى أتيت إلى الواليات المتحدة؟
 .2متى غادرت سوريا؟ هل غادرت لوحدك أو كنت هناك أشخاص آخرين
غادروا معك؟ العائلة  ،الجيران  ،أو األصدقاء؟
 .3لماذا كان عليك مغادرة سوريا في ذلك الوقت؟
 .4أخبرني عن التجربة .كيف قررت أن الوقت قد حان للمغادرة؟ هل
لديك الوقت للتحضير؟ كيف استعدت؟ أين ذهبت أوالً بعد مغادرة
منزلك؟
 .5كيف كانت الحياة هناك (في مخيمات الالجئين؟)؟ كم من الوقت
قضيت هناك؟
 .6متى سمعت نبأ إعادة توطينك في الواليات المتحدة؟ ماذا حدث
بعد ذلك؟ كيف انتهى بك األمر في ( -----------المكان في
الواليات المتحدة)؟ منذ متى وانت في هذا الموقع ( ----------في
الواليات المتحدة)؟
 .7كيف أثرت هذه التجربة على طريقة تواصلك مع اآلخرين؟ العائلة
واألصدقاء والمعارف  ،إلخ.
.8أخبرني عن اتصاالتك مع السوريين اآلخرين في الواليات المتحدة.
هل هو على أساس منتظم؟
 .9كم من الوقت تقضيه مع سوريين آخرين في منطقتك؟ هل تتحدث عن
الحياة في الواليات المتحدة؟ هل تتحدث عن الحياة في سوريا؟ ما
هي بعض المواضيع التي تتحدث عنها في الغالب؟ هل هناك أشخاص
ساعدوك للبدء هنا؟ إلى أين تذهب للحصول على المساعدة عندما
يتعين عليك القيام بشيء ما ألول مرة؟
 .10كيف تصف حياتك في الواليات المتحدة؟ هل أنت سعيد؟
 .11أخبرني عن آمالك وأحالمك في المستقبل؟
 .12كيف كانت تجاربك مع غير العرب في الواليات المتحدة؟ أخبرني
عن تجاربك .أخبرني عن أكبر التحديات.
 .13أخبرني عن مدى استخدامك للغة اإلنجليزية.
 .14أين تتحدث اإلنجليزية؟ عندما تذهب للتسوق  ،في العمل  ،إلخ.
 .15كيف تصف مستواك في اللغة اإلنجليزية؟
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 .16ما هو أصعب جزء في اللغة اإلنجليزية؟
 .17أخبرني عن ردود فعل غير العرب تجاهك عندما تتحدث اإلنجليزية
معك.
 .18هل يفهمك غير العرب عندما تتحدث اإلنجليزية إليهم؟ هل يطلب
منك تكرار ما تقوله؟ هل تعتقد أن هناك حاالت كان فيها سوء فهم
بسبب حاجز اللغة؟
 .19هل كانت لغتك اإلنجليزية أفضل أم هي نفسها عند إعادة توطينك
في الواليات المتحدة ألول مرة؟ إذا كان عليك تقييم لغتك
اإلنجليزية  ،ما هو المستوى الذي ستقيمه بنفسك؟
 .20كيف شعرت ألول مرة عندما جئت إلى الواليات المتحدة؟ هل ما
زلت تشعر بنفس الطريقة؟
.21قل لي كيف تظن أنك تغيرت من الوقت الذي غادرت فيه سوريا حتى
اآلن .كيف تعتقد أن هذه التجربة أثرت عليك؟
 .22كم عدد مرات تفكيرك في رحلتك خارج سوريا؟ هل من الصعب
التفكير في كيف اضطرت إلى مغادرة سوريا؟
 .23هل أنت مرتاح هنا؟ ما الذي أدهشك أكثر شيئ حيال العيش في
الواليات المتحدة؟
 .24أخبرني عن تجربة العيش في بلد جديد .هل هو ما كنت تتوقع أن
يكون؟ كيف ذلك؟
 .25ما هو أفضل جزء في العيش في الواليات المتحدة؟ ما أكثر ما
يعجبك في الحياة في الواليات المتحدة؟
 .26ما هو الجزء األكثر صعوبة في العيش في الواليات المتحدة؟ ما
الذي ال يعجبك في العيش في الواليات المتحدة؟
 .27أخبرني عن قدرتك على التواصل مع السوريين واألميركيين .كيف
هو مماثل أو مختلف؟
 .28هل لديك أطفال؟ كم عمر؟ هل التحقوا بالمدارس؟
 .29إذا كانت اإلجابة بنعم  ،أخبرني عن تسجيل أطفالك في مدرسة
في الواليات المتحدة؟ هل حصلت على أي مساعدة من الناس؟ الذين
ساعدوك؟
 .30أخبرني عن تواصلك مع المعلمين والمدرسة .هل تحتاج إلى
مترجم عندما تذهب إلى المدرسة؟ من يساعدك؟ كيف هي عالقتك
بالمعلمين؟
 .31هل تعلمت اإلنجليزية قبل مجيئك إلى الواليات المتحدة؟ إذا
كانت اإلجابة نعم  ،ومتى  ،وأين  ،وإلى متى؟ ماذا تجد أصعب في
اللغة اإلنجليزية؟
 .32ما الذي يساعدك على تحسين لغتك اإلنجليزية هنا في الواليات
المتحدة؟ هل يتحدث الناس  ،يشاهدون التلفزيون  ،القراءة  ،وما
إلى ذلك؟
 .33ما هو شعورك حيال االنضمام إلى صفوف اللغة اإلنجليزية
للكبار؟ هل هناك دروس في اللغة اإلنجليزية تهتم بأخذها؟ أين
هم؟ إذا كنت مسجالً في أحد  ،كيف الحال؟
 .34إذا كان عليك أن تصف لغتك اإلنجليزية  ،فهل تقول إنها تتحدث
بطالقة؟ هل هو مستوى المبتدئين أم أنه في مكان ما في الوسط؟
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 .35ما الذي سوف يساعدك في تحسين مستواك في اللغة اإلنجليزية؟
هل تأخذ دروسا؟ مع من تتحدث اإلنجليزية؟ هل تعتقد أن أخذ دروس
باللغة اإلنجليزية يساعد؟ ما مدى ارتياحك للغة اإلنجليزية في
هذا الوقت؟
 .36هل تفكر في االستقرار الدائم في الواليات المتحدة أم تعتقد
أنك ستعود يوما ما إلى سوريا؟
 .37ما أكثر ما تفتقدينه في سوريا؟ هل تأمل في العودة إلى
سوريا في يوم من األيام؟ للعيش أو زيارة؟
ّرت تجربتك في مغادرة سوريا وإعادة توطينك في الواليات
 .38كيف غي
المتحدة؟ ما هو الفرق األكبر فيك اآلن مقارنة قبل مغادرتك
سوريا؟
 .39ما هي النصيحة التي تقدمها إلى الجئ سوري وصل للتو؟
 .40ما هي النصيحة التي تعطيها لشخص يعمل مع الالجئين السوريين
هنا في الواليات المتحدة؟ أخبرني عن ما كان يمكن للموظفين فعله
لجعل تجربتك أسهل عندما وصلت إلى الواليات المتحدة ألول مرة.
لقد شاركت معي معلومات مفيدة .شكرا جزيال للتحدث معي اليوم.
إذا كان لديك أي أسئلة أو إذا كنت ترغب في إضافة أي شيء إلى
هذه المناقشة  ،فيرجى عدم التردد في االتصال بي على هذا الرقم:
850 206 2606-
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APPENDIX D
Questions for Volunteers and Employees working with Syrian Refugees

1. Describe your experiences working with Syrian refugees.
2. What are the challenges you face or faced in working with this group of refugees?
3. What would have made these challenges less of a problem?
4. Have you worked with other refugees (non-Syrians)?
5. From your experience, are Syrian refugees any different from other refugees?
6. What would you like people to know about Syrian refugees and their resettlement
in the United States?
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APPENDIX F

Demographics Questionnaire

Name: ___________________________ Religion: ___________________________

1. How old are you? _____________________
2. In what State do you live? _______________
3. Are you male _____________________ or female _______________________?
4. What is your marital status?
a. Married _____ Single ______ Divorced ______ Widowed____________
5. What is the highest educational degree you earned? _______________________
6. What is your occupation? ____________________________________________
7. What is your household income? ______________________________________
8. How many family members live in your home? ___________________________
9. How long did you stay in a refugee camp? ____________________________
10. When did you arrive for resettlement in the United States? __________________
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Demographics Questionnaire – Arabic
استبيان ديموغرافي
االسم___________________________ :
الديانة___________________________ :
 .1كم عمرك؟________________________________________
 .2في أي دولة تعيش؟ _______________________________
 .3هل أنت ذكور ___________ أم أنثى________________؟
 .4ما هي حالتك االجتماعية؟
متزوج ____ أعزب _____ مطلق _____ أرمل ______
 .5ما هي أعلى درجة تعليمية حصلت عليها؟ ____________
 .6ما هو مهنتك؟ ___________________________________
 .7ما هو دخل أسرتك؟ _______________________________
 .8كم عدد أفراد العائلة الذين يعيشون في منزلك؟_____
 .9كم بقيت في مخيم لالجئين؟ ________________________
 .10متى وصلت إلعادة التوطين في الواليات المتحدة؟_____
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APPENDIX G
Informed Consent Form

Title of Research:
A Mixed Method Research Study of the Acculturative and Linguistic Experiences
of Syrian Refugees in the United States
Researcher:
Name: Amany Habib, doctoral student at the University of Southern Mississippi
Telephone Number: 850-206-2606

Email: amany.habib@usm.edu

This is a request to participate in my research. Please take your time in reading this
document and feel free to ask any questions before signing.
This research is seeking information related to the English language learning experiences
and self-assessment of acculturation of Syrian refugees resettling in the United States
since 2011. The research includes two parts: 1) an oral interview that will be recorded
and 2) a brief survey that is written in both English and Arabic. Your opinions are very
important to this research.
Information obtained in this research could provide a better understanding of Syrian
refugees’ resettlement process in the United States of America and could be used by
educators and agencies working with refugees to improve services and enhance
assistance to current and future Syrian refugees.
There is virtually no risk to participants in this research. Confidentiality is guaranteed, as
participants will remain anonymous throughout the research. Names and specific
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identifying locations of participants will never be shared with others or included in any
data documentation or reports based on this research.
Your participation is voluntary so you may feel free to stop the interview or the
completion of the survey at any point. I am confident, however, that you will be willing
to share your feelings and experiences about your resettlement process in the United
States as your insights will be extremely valuable.
Please indicate your readiness to participate by signing your name below:

______________________

_____________________________ _________________

Name of Participant

Signature of Participant

______________________

_____________________________ _________________

Name of Researcher

Signature of Researcher

Date

Date

_______________________________________
Adapted from: Berg’s Example of Informed Consent Form. (2009). Qualitative research
methods for the social sciences (7th ed.). Boston, MA: Allyn & Bacon.
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Informed Consent Form – Arabic
استمارة الموافقة المسبقة
عنوان البحث:
دراسة بحثية مختلطة للطرق التجريبية واللغوية لالجئين السوريين في الواليات المتحدة
الباحث:
االسم :أماني حبيب  ،طالبة دكتوراه في جامعة جنوب ميسيسيبي
رقم الهاتف 2606-206-850 :البريد اإللكترونيamany.habib@usm.edu :
هذا طلب للمشاركة في بحثي .يرجى قضاء وقتك في قراءة هذا المستند وال تتردد في طرح أي أسئلة قبل التوقيع.
يسعى هذا البحث للحصول على معلومات تتعلق بتجارب تعلم اللغة اإلنجليزية والتقييم الذاتي للتثاقف بين الالجئين
السوريين الذين يعاد توطينهم في الواليات المتحدة منذ عام .2011
يتضمن البحث جزأين )1 :مقابلة شفوية سيتم تسجيلها و  )2مسح موجز مكتوبة باللغتين اإلنجليزية والعربية.
آرائك مهمة جدا لهذا البحث.
ويمكن للمعلومات التي تم الحصول عليها في هذا البحث أن توفر فهما ً أفضل لعملية إعادة توطين الالجئين السوريين
في الواليات المتحدة األمريكية ويمكن أن يستخدمها المربون والوكاالت العاملة مع الالجئين لتحسين الخدمات وتعزيز
المساعدة المقدمة إلى الالجئين السوريين الحاليين والمستقبليين.
ال يوجد أي خطر على المشاركين في هذا البحث .السرية مضمونة  ،حيث سيظل المشاركون مجهولين في جميع
أنحاء البحث.
لن يتم أبدًا مشاركة األسماء ومواقع التعريف المحددة للمشاركين مع اآلخرين أو تضمينها في أي وثائق أو تقارير
متعلقة بالبيانات تستند إلى هذا البحث.
مشاركتك تطوعية  ،لذا قد ال تتردد في إيقاف المقابلة أو إكمال االستبيان في أي وقت .ومع ذلك  ،فأنا على ثقة من
نظرا ألن رؤيتك
أنك ستكون مستعدًا لمشاركة مشاعرك وخبراتك حول عملية إعادة التوطين في الواليات المتحدة ً ،
ستكون ذات قيمة كبيرة جدًا.
يرجى اإلشارة إلى استعدادك للمشاركة بتوقيع اسمك أدناه:

______________________ _____________________________ _________________
اسم المشارك توقيع المشترك التاريخ
______________________ _____________________________ _________________
اسم الباحث توقيع الباحث التاريخ
مقتبس عن :مثال بيرغ لموافقة الموافقة المستنيرة .)2009( .أساليب البحث النوعي للعلوم االجتماعية (الطبعة
السابعة) .بوسطن  ،ماساتشوستس :ألين وبيكون.
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APPENDIX H
Pre-participation Survey

Name: ______________________________

1. Where were you born? Country _____________& Town ____________________

2. How old are you? ___________________________________________________

3. Where do you currently live? __________________________________________

4. When did you come to the United States? _______________________________

5. Where did you live prior to resettlement into the United States? _____________

6. When did you leave Syria? ___________________________________________

7. Did you live at a refugee camp? ___________If yes, where? ________________
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Pre-participation Survey – Arabic

استطالع ما قبل المشاركة
اسم______________________________ :

 .1أين ولدت؟ البلد ____________________ والمدينة _______________________
 .2كم عمرك؟ ___________________________________________________
 .3اين تعيش حاليا؟ ________________________________________________
 .4متى أتيت إلى الواليات المتحدة؟ ______________________________________
 .5أين كنت تعيش قبل إعادة التوطين في الواليات المتحدة؟ ________________________
 .6متى غادرت سوريا؟ ______________________________________________
 .7هل كنت تعيش في مخيم لالجئين؟ _________إذا كانت اإلجابة بنعم  -أين؟ ___________
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